Student Audience:

Knox High School is located in Knox, Indiana, a small rural town in northwest Indiana. Knox is classified as one of the poorest towns in the state of Indiana. School wide, more than half the students are classified as free and reduced. On a smaller scale, my English 11 Honors classroom is composed of 31 students; 11 male and 20 female. Only 8 of the 31 students are classified as free and reduced. Honestly, I could not tell specifically who those free and reduced students were without looking at my data roster. Overall, the enthusiasm of this group is greater than students from past years. They have open minds and typically enjoy learning. And even when they don’t enjoy the actual lesson or piece of literature, they enjoy the process of griping about it. 

English 11 Honors curriculum focuses on the exploration of British Literature from the Anglo-Saxon period to today. Every single student in the class has been in the Honors English program since their freshman year. Freshman level English is a mixture of British and American Literature. English 10 Honors focuses primarily on American Literature. As both 9th and 10th graders, these students wrote extensive and exhausting research papers on a variety of topics. My expectation for this group is high, but we have not officially begun the research unit for 11 Honors yet. However, past students have received a solid foundation in inquiry. Typically, as 11th graders, they struggle with the Webbing, Wiggling, and Weaving elements. However, in order for students to understand what satire is, they have to have a basic understanding of the world affairs of today. In order to understand and appreciate satire, students have to know what is being parodied, made fun of, or mocked. A major part of this satire unit involves students conducting an inquiry involving a social problem. Once they understand the intricacies of the problem, they can better satirize it. 

A key motivation for this group of students is humor. They love to laugh and as much as possible, I try to create lessons that involve some element of humor. They also like to have fun. So far, I’ve successfully managed to adapt the typically boring assignment into something that involved collaborative work. When these students get together in smaller groups, they learn, they have fun, and they laugh. Humor is a key part of the inquiry on Satire. However, the students will soon learn how satirical humor is a different kind of humor than they are used to laughing about. At the core of this unit is the exploration of satire in the old British and modern American world. Every lesson in this unit will require students to analyze satire in the modern world and apply this analysis to their own satirical writing. My intention is that these students walk away from this experience with skills to use in analyzing media, newspaper articles, and other satirical materials. It is also my intention that they walk away from this unit with a better awareness of the political, social, and economical world around them. As Harada states, “The student who demonstrates the ability to identify and summarize the information need and is a “problem identifier” as well as “problem solver” may also be a student who has a broader perspective on assimilating new information with knowledge and beliefs held (Callison and Preddy 12). 

Information Inquiry Role:

The period following the English Renaissance is known as the Restoration and Enlightenment. The Enlightened Age, known as the Age of Reason, occurred because English society began to use scientific reasoning to understand their world. During the Restoration, 1160-1700, the monarch was restored the throne. The 50 years following the restoration is a lesser-known period that has been termed The Augustan Age. Augustan satire was a way for English satirists to speak about the hypocrisy they saw in English society in satiric code.

This unit will begin with a short reading on the nature on satire. Students will define satire and understand the difference between Horatian and Juvenalian satire. They will be introduced to six strategies for reading satire and finally read a short piece on satire today. At this time students will also receive a handout with a list of terms to define: verbal, dramatic, Socratic, and situation irony, travesty, burlesque, parody, farce, invective, sarcasm, malapropism, hyperbole, understatement, allusion, symbolism. 

The next class period will focus on satire in the context of media. Students will view six short clips from Shrek 1 and 2 that focus on satire and particularly parody. Students will also watch an episode of the Jon Stewart show. The viewing of this show will be similar to our discussion of a short story. My finger would constantly be on the pause button for analysis and discussion. 

Another class period would be dedicated to students exploring the Internet to find cartoons that were socially and politically satirical. One particular site http://english.unitecnology.ac.nz/resources/units/cartoon_satire/home.html
explains the guidelines for studying cartoons and provides many sample cartoons to choose from. They would complete lessons 1-5. Students would then explore the Internet to find two satirical cartoons of their own to analyze according to the guidelines. 

Students would then apply their study of satire to an excerpt from Jonathan Swift’s Gulliver’s Travels: A Voyage to Lilliput. In this chapter, “Swift uses the context of an imaginary voyage to comment on the follies and problems of England and other European countries. In various ways, Swift attacks the lords and leaders of England, using humor to highlight the flaws of human institutions and of human nature” (McDougal Littell 470).  Students will work on a chart that focuses on key passages. Students will be instructed to identify what Swift is satirizing and what tools he uses to accomplish this satire.  

Finally, the unit will culminate in a project that consists of two parts: analysis and writing. Students will read Swift’s “A Modest Proposal” to analyze satirical elements. Students will then write their own “Modest Proposal” on a researchable topic of their choice.

The purpose of this entire unit is for students to understand satire. Once they understand the nature of satire and the function of the satirical tools, they can begin applying their knowledge to readings, cartoons, and other forms of media. The smaller lessons provide the scaffolding the students will need to complete their formal inquiry project. Students will use the information from the smaller lessons to help develop their inquiry project. This unit began on a more informal level with the cartoon analysis and Internet exploration activity. This unit ends with students searching for a contemporary social problem or situation they can satirize as Swift did in his “A Modest Proposal.”  Students begin by brainstorming potential topics and then slowly eliminating those that are difficult to find research on. Students then begin working on searching for those key resources that are necessary as proof of the social problem. Then students begin organizing this data into their concept maps and analyzing where they need to go next. Finally, students work to integrate their findings into their own “Modest Proposal” essay. 

The media specialist will be an indispensable asset in the inquiry process. 

Media specialist and teacher can approach the project using an Essential Learning Foundations table, as listed in Callison’s The Blue Book. Teacher and media specialist would work on identifying the following areas: literacies to focus on, resources to use, and student expectations and achievement. A chart similar to this is an excellent starting point because it provides the opportunity for both teacher and media specialist input.

 While the discussion of the Swift’s “A Modest Proposal” will take place in the classroom, the research required from the project will be completed in the library. As a result of our pre-planning, the library scientist will know exactly where the students are at when they walk into the library and exactly where they need to be. Students are required to find a minimum of three sources that provide evidence of the social problem. Students will need to get these resources approved by either the teacher or librarian. The librarian can also help students through their inquiry searching on the Internet or in the library stacks. 

Indiana Standards: 
11.2.2: 
Analyze the way in which clarify of meaning is affected by the patterns of organization, repetition of the main ideas, organization of language, and word choice in a text.

11.2.4:    Make reasonable assertions about an author’s arguments by using elements of the text to defend and clarify interpretations. 

11.2.5:     Analyze an author’s implicit and explicit assumptions and beliefs about a subject.

11.3.1:      Analyze characteristics of subgenres, types of writing such as satire, parody…

11.3.2:      Analyze the way in which the theme or meaning of a selection represents a view of comment on life using textual evidence to support the claim.

11.3.3:      Analyze the ways in which irony, tone, mood, the author’s style, and the sound of language achieve specific rhetorical or aesthetic purposes or both.

11.3.5:     Analyze or evaluate works of literary or cultural significance in history.

11.3.7:     Analyze the clarity and consistency or political assumptions, beliefs, or intentions in a selection or literary works or essays on a topic.

11.4.1
Discuss ideas for writing with classmates, teachers, and other writers. 

11.4.2
Demonstrate an understanding of the elements of discourse, such as purpose, speaker, audience, and form, when completing narrative, expository, persuasive, or descriptive writing assignments. 

11.4.3
Use point of view, characterization, style, and related elements for specific narrative and aesthetic (artistic) purposes.

11.4.4
Structure ideas and arguments in a sustained and persuasive way and support them with precise and relevant examples.

11.4.5
Enhance meaning using rhetorical devices, including the extended use of parallelism, repetition, and analogy and the issuance of a call for action.

11.4.6
Use language in creative and vivid ways to establish a specific tone.

11.4.7
Develop presentations using clear research questions and creative and critical research strategies, such as conducting field studies, interviews, and experiments; researching oral histories; and using Internet sources.

11.4.8
Use systematic strategies to organize and record information, such as anecdotal scripting or annotated bibliographies.

11.4.13
Integrate quotations and citations into a written text while maintaining the flow of ideas.  

11.4.10
Review, evaluate, and revise writing for meaning, clarity, achievement of purpose, and mechanics.

11.4.11
Edit and proofread one’s own writing, as well as that of others, using an editing checklist.

11.4.12
Revise text to highlight the individual voice, improve sentence variety and style, and enhance subtlety of meaning and tone in ways that are consistent with the purpose, audience, and form of writing.

11.5.9 
Write academic essays, such as an analytical essay, a persuasive essay, a research report, a summary, an explanation, a description, or a literary analysis.

11.5.6
Use varied and extended vocabulary, appropriate for specific forms and topics. 
 insulation.

11.5.10 
Write or deliver a research report that has been developed using a systematic research process (defines the topic, gathers information, determines credibility, reports findings). 

11.6.1
Demonstrate control of grammar, diction, paragraph and sentence structure, and an understanding of English usage. 

11.6.2
Produce writing that shows accurate spelling and correct punctuation and capitalization.

11.6.3
Apply appropriate manuscript conventions in writing — including title page presentation, pagination, spacing, and margins — and integration of source and support material by citing sources within the text, using direct quotations, and paraphrasing. 

11.6.4
Identify and correctly use clauses, both main and subordinate; phrases, including gerund, infinitive, and participial; and the mechanics of punctuation, such as semicolons, colons, ellipses, and hyphens.

Information Literacy Standards:

Standard 1: The student who is information literate accesses information efficiently and effectively.

Standard 2: The student who is information literature evaluates information critically and competently.

Standard 3: The student who is information literature uses information accurately and creatively.

Standard 8: The student who contributes positively to the learning community and to society is information literature and practices ethical behavior in regard to information and information technology. 

Teaching and Learning Materials:

Reading Swift’s A Modest Proposal

Part I

This inquiry project is composed of two major parts: reading Swift’s “A Modest Proposal” and writing a modest proposal. In order for the students to understand the writing portion of their product, they must have a firm foundation. The first part of this lesson will focus on reading and analyzing Swift’s "A Modest Proposal.” Following this discussion, students will be introduced to the social satire essay project.

Time: 160 minutes (2 class periods)

Indiana Academic Standards:

11.2.2: 
Analyze the way in which clarify of meaning is affected by the patterns of   organization, repetition of the main ideas, organization of language, and word choice in a text.

11.2.4:    Make reasonable assertions about an author’s arguments by using elements of the text to defend and clarify interpretations. 

11.2.5:    Analyze an author’s implicit and explicit assumptions and beliefs about a subject.

11.3.1:    Analyze characteristics of subgenres, types of writing such as satire, parody…

11.3.2:    Analyze the way in which the theme or meaning of a selection represents a view of comment on life using textual evidence to support the claim.

11.3.3:    Analyze the ways in which irony, tone, mood, the author’s style, and the sound of language achieve specific rhetorical or aesthetic purposes or both.

11.3.5:   Analyze or evaluate works of literary or cultural significance in history.

11.3.7:   Analyze the clarity and consistency or political assumptions, beliefs, or intentions in a selection or literary works or essays on a topic.

11.4.1
  Discuss ideas for writing with classmates, teachers, and other writers. 

Information Literary Standards:

Standard 1: The student who is information literate accesses information efficiently and effectively.

Standard 2: The student who is information literature evaluates information critically and competently.

Standard 3: The student who is information literature uses information accurately and creatively.

Activity:

· Read short biography of Jonathan Swift and his history as a satirical writer.

· Read short background of English time period.

· Read Swift’s “A Modest Proposal” and answer questions in large class setting with short essay questions for individual consideration.

· Introduce “A Modest Proposal” Social Satire Essay and discuss requirements/rubric with students via worksheet.

“A Modest Proposal”

[image: image1.wmf]
1. Why are the title and subtitle examples of verbal irony? 

2. Based on the opening paragraph, what are the concerns of the speaker?

3. On page 614, identify phrases that seem to express compassion.

4. On the basis of the advice of the American acquaintance, what was the stereotype of Americans among the British in 1729?

5. What tone is conveyed by the speaker’s mathematical calculations?

6. On page 614, what prejudices does the speaker have about Roman Catholics?

7. Based on the graphic passage that ends the first section of the essay, what inferences can you make about the intensity of Swift’s feelings against the landowners in Ireland?

8. What is Swift satirizing in the phrase “the goods being entirely of our own growth and manufacture”?

9. The narrator describes his friend who suggests eating 14 years old boys as “a true lover of his country” and “a patriot.” What is ironic about these descriptions?

10. Discuss the irony of the speakers claim that raising babies for food would make mothers more caring and husbands fonder of their wives?

11. What effect is the speaker trying to create by listing the advantages of the proposal?

12. What might the speaker’s source for the “other expedients” he lists?

13. Why does the speaker mention that he has no children of his own at the end of the essay?

Short essay:

1. Go back through the essay and find at least two places where you think Swift’s satire is particularly powerful. Explain your choices.
2. In your opinion, why did Swift have the speaker list “other expedients” to solve Ireland’s problems?

“A Modest Proposal” Social Satire Essay

Directions: Brainstorm about social problems. If necessary, consult local newspapers or national magazines for inspiration. Choose one of these problems to research further. Find at least three sources. 

Step One: Brainstorm potential social problems

1. 

2. 

3. 

4.

5.

Step Two: Complete preliminary research and eliminate choices. What problem are you focusing on?

1. 

Step Three:  Find three resources that answer the questions listed below. Create note cards to record your information and to record your bibliographic information. These sources can include the Internet, print resources, or even a live expert.
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1. When did the problem begin?

2. What is the nature of the problem?

3. Who does the problem affect?

4. What has been done about the problem to date?

5. What are some of the proposed solutions?

Possible resources:

- Find the KHS Library Webpage. Go to Useful Student Links. Click on Facts on File to access current articles about contemporary social problems. 

- Find the KHS Library Webpage. Go to Useful Student Links. Click on Inspire to find links to current newspaper and magazine databases.

- In the media center, find the reference series: Taking Sides. This presents a contemporary issue in the form of a question and presents opposing perspectives on the issue.

Step Four: In media center, find the students desktop folder. Link to Inspiration. As soon as you open program, save to your student drive. Your concept map should answer the five questions listed in Step Three including citations. 

Step Five:
Next, consider your own  “solution.’’ Like that proposed by Swift, your solution should be preposterous enough to demonstrate its absurdity and point out the serious nature of the problem.

Explain your “solution’’ briefly here.  ________________________________________________________________________________________________________________________________________________

Step Six: Then, consider how best to organize your ideas. Create an outline to organize the details of your chosen problem and solution. You may create a new outline or add on to your inspiration map. 

Step Seven: write a first draft of your satiric essay. Trade drafts with a partner and help your partner edit his or her work. Consider your partner’s comments and write a final draft.

Step Eight: Use the rubric below to guide your work.

	SOCIAL SATIRE ESSAY RUBRIC

5 = Exemplary – a terrific example of all that may be done by a capable writer and thinker

4 = Above average – much of the work shows capability and promise in this aspect

3 = Minimum – the work in this is minimally satisfactory

2 = Below average – the work in this aspect is superficial only, lacking 

1 = Poor – the work in this aspect is very poor, with little to reward

0 = Work in this aspect was not attempted

_________0-5  CONCEPT MAP/OUTLINE
The concept map includes all specifications: answers all five question, includes citations. Outline for entire essay is complete via inspiration or other format.

________  0-5 CHOICE OF PROBLEM

The extent to which the problem chosen is worthy of investigation, criticism, or even 

derision.

_________0-5 CONTENT/USE OF DETAIL TO EXPLAIN PROBLEMS 

The extent to which the details of the work inform the reader of a real problem.

________0-5  PERSUASION/ USE OF SATIRIC TECHNIQUES 

The extent to which the writer employed imagination, hyperbole, understatement, irony, diction, contrast, allusion, symbolism or other techniques to persuade the reader of the dire aspects of the problem.

_______0-5 MECHANICS 

The extent to which the work is in keeping with the mechanics of standard written English. All paraphrased

 and direct quotations include proper MLA citations. 

_______ 0-5 WORKS CITED PAGE


Includes works cited pages that lists a minimum of three resources. All entries must be in correct MLA 

citation.

_________ TOTAL multiplied by 5 = ______percentage grade




Reading Swift’s A Modest Proposal

Part II: Synthesis and Satire

In order for the students to write their satire essay, they must choose a contemporary social problem to research. One of the most important parts of their inquiry is how the students synthesize their research. At this point in the project, students have been working on their research in the library. While they are completing their research, they are also brainstorming possible satirical solutions.

Time: 80 minutes 

Indiana Academic Standards:

11.4.1
Discuss ideas for writing with classmates, teachers, and other writers.

Demonstrate an understanding of the elements of discourse, such as purpose, speaker, audience, and form, when completing narrative, expository, persuasive, or descriptive writing assignments. 

11.4.7  Develop presentations using clear research questions and creative and critical research strategies, such as conducting field studies, interviews, and experiments; researching oral histories; and using Internet sources.

11.4.8  Use systematic strategies to organize and record information, such as anecdotal scripting or annotated bibliographies.

11.4.13 Integrate quotations and citations into a written text while maintaining the flow of ideas.  

11.4.10 Review, evaluate, and revise writing for meaning, clarity, achievement of purpose, and mechanics.

Information Literacy Standards:

Standard 1: The student who is information literate accesses information efficiently and effectively.

Standard 2: The student who is information literature evaluates information critically and competently.

Standard 3: The student who is information literature uses information accurately and creatively.

Standard 8: The student who contributes positively to the learning community and to society is information literature and practices ethical behavior in regard to information and information technology. 

Activity: 

· Students continue research in library. 

· Students begin to informally discuss with teacher/media specialist their modest proposals. 

· Students use Inspiration program to map out their information. They should have information that answers the following questions:

· When did the problem begin?

· What is the nature of the problem?

· Who does the problem effect?

· What has been done about the problem to date? 

· What are some of the proposed solutions?

· Student can later return to this concept map to complete the rest of their proposals.

· As students create their inspiration maps, they will see where gaps remain in their information retrieval. Perhaps they haven’t answered all the required questions or they find that they have an overwhelming amount of information in one area but not enough in others.

· The information that is typed into Inspiration must include proper citations. Students are instructed to refer to the packet entitled: How do I do parenthetical citations? they had previously received. 

· This is also an ideal time for students to make sure they are not plagiarizing by reviewing the citation and paraphrasing worksheets.

·  Students can use the model inspiration chart for inspiration, but they are encouraged to create their own means of organization. [image: image2.wmf]
How do I do parenthetical citations?

[image: image6.wmf]
Example 1: 

Novel: The Friendly Jane Austen
Author: Natalie Tyler 

Notecard: 












1

 “Elizabeth initially formed a negative opinion of Darcy when seeing him in effect out of his native element – away from his estate and separated from his social role.”  135

How do I include this in my paper? Well, there are a variety of ways to cite this:

BOOK SOURCE: Direct Quote

1st way: According to author Natalie Tyler, ““Elizabeth initially formed a negative opinion of Darcy when seeing him in effect out of his native element – away from his estate and separated from his social role” (135). 

2nd way: According to Natalie Tyler, author of The Friendly Jane Austen, ““Elizabeth initially formed a negative opinion of Darcy when seeing him in effect out of his native element – away from his estate and separated from his social role” (135)

3rd way: Perhaps our heroine  was unjustly harsh with Darcy as ““Elizabeth initially formed a negative opinion of Darcy when seeing him in effect out of his native element – away from his estate and separated from his social role” (Tyler 135).

INTERNET SOURCE: Direct Quote

Site: The Republic of Pemberly

“Jane Austen Information Page”

Author: None Listed

Website: http://www.pemberley.com/

1st way: “The English author Jane Austen lived from 1775 to 1817. Her novels are highly prized not only for their light irony, humor, and depiction of contemporary English country life, but also for their underlying serious qualities” (“Jane Austen Information Page”).  

2nd way: According to The Republic of Pemberly’s “Jane Austen Information Page,” “The English author Jane Austen lived from 1775 to 1817. Her novels are highly prized not only for their light irony, humor, and depiction of contemporary English country life, but also for their underlying serious qualities.” 

Encyclopedia source: (paraphrase)

One cause of the Dust Bowl was misuse of the land (“Dust Bowl”).    Title of article in parenthesis.) 

Practice: 

Novel: The Friendly Jane Austen
Author: Natalie Tyler 

“Many readers regard Sense and Sensibility as the darkest of Austen’s novels, treating, as it does, not merely sense and sensibility but sickness, secrecy, stymied sexuality, sadness, shame, scoundrels, stealth, seduction, selfishness, sighing, solitude, snobbishness, status, stoicism, stress, suffering, and the Steele sisters.” (90) 

How would you include this in your paper with parenthetical citations? 

English 11 Honors

Research Paper

Paraphrasing Examples

Paraphrase 1: Successful

Original:
 “At the age of twelve, Julie Andrews made her stage debut as a singer at the London Hippodrome.  In 1953, while acting the title role in Cinderella at the London Palladium, she was discovered by Vida Hope, director of the Boy Friend, who signed her for the lead role in the New York production of the role.”

Student paraphrase: 

Vida Hope, director of the Boyfriend, cast her as the lead role in the New York production while she was the lead in Cinderella in the London Palladium. 

Paraphrase 2: Plagiarism evident

Original:

“…; although his literary words are generally classified as anchored in popular cultural conventions, much of what he observed throughout his life filtered into his literary works.”

Incorrect student paraphrase:

Much of what he experienced throughout his life filtered into his literary works.

Paraphrase 3: Successful

Original: 

“In 1802 Austen received a marriage proposal from a wealthy young man named Harris Big-Wither, whom she accepted, then refused the next day, presumably because she did not love him.”

Student paraphrase:


Asked to marry Harris Big-Wither

· accepted

· declined next day

· did not love him

Paraphrase 4: Plagiarism Evident

Original: 

“The long neglect of the sonnets seems to have been causes by their portrayal of homosexual love and heterosexual lust, their sometimes bitter tone and dark imagery, and by their thoroughgoing repudiation of many sonnet conventions – the same qualities that brought Shakespeare admirers during the Romantic literary movement of the early 19th century.”

Incorrect student paraphrase: 

Shakespeare’ sonnets were not conventional of the time period in the fact that they had portrayal of bitter tones, dark imagery, homosexual love, and heterosexual lust, as well as their repudiation of many other sonnets of the era.”

Student performance:

The one major objective of this lesson is that students successfully write their own “A Modest Proposal” essay in the style of Jonathan Swift. In order to achieve this major objective, students have to meet smaller ones. This project begins with the students general understanding of satire and satirical devices. Students will then apply that knowledge to Swift’s own “A Modest Proposal.” Once the students understand Swift’s proposal, they can begin working on their own. The first major objective is to decide on the social problem through research. Three sources must be found as proof of the problem. Then the students work through the outlining and first draft states. On a larger scale, students will be specifically graded on the choice of the problem, the content and use of detail to explain the problem, the persuasive use of satiric techniques, and the grammar and mechanics.  The synthesis is specifically addressed in the following rubric areas: concept map/outline, choice of problem, use of detail to explain problems, mechanics, and the works cited page.

	Rubric:

  SOCIAL SATIRE ESSAY RUBRIC

5 = Exemplary – a terrific example of all that may be done by a capable writer and thinker

4 = Above average – much of the work shows capability and promise in this aspect

3 = Minimum – the work in this is minimally satisfactory

2 = Below average – the work in this aspect is superficial only, lacking 

1 = Poor – the work in this aspect is very poor, with little to reward

0 = Work in this aspect was not attempted

_________0-5
CONCEPT MAP/OUTLINE
The concept map includes all specifications: answers all five question, includes citations. Outline for entire essay is complete via inspiration or other format.

________  0-5 CHOICE OF PROBLEM

The extent to which the problem chosen is worthy of investigation, criticism, or even 

derision.

_________0-5 CONTENT/USE OF DETAIL TO EXPLAIN PROBLEMS 

The extent to which the details of the work inform the reader of a real problem.

________0-5  PERSUASION/ USE OF SATIRIC TECHNIQUES 

The extent to which the writer employed imagination, hyperbole, understatement, irony, diction, contrast, allusion, symbolism or other techniques to persuade the reader of the dire aspects of the problem.

_______0-5 MECHANICS 

The extent to which the work is in keeping with the mechanics of standard written English. 

All paraphrased and direct quotations include proper citations. 

_______ 0-5 WORKS CITED PAGE


Includes works cited pages that lists a minimum of three resources. All entries must be in correct MLA citation.

_________ TOTAL multiplied by 5 = ______percentage grade




Sample Essay:

Since this essay is modeled on Jonathan Swift’s “A Modest Proposal,” this is one of the best examples that I can provide for the students to look back on. However, Swift’s proposal was written before the advent of modern technology. He couldn’t necessarily back up all his points with neat citations, because they didn’t exist at this point in history. He was writing from more personal experience. So while the satirical elements are evident in his essay, students must understand they need back up all their assertions with credible and cited evidence.  

Below is an essay from a previous year written with different requirements:

America, the world’s mixing pot, and proof that different people cannot get along with one another. Intolerance of others is present throughout the nation’s history from the wars against Native American to the lynching of African Americans in the south. Religious groups have also suffered such as Irish Catholics and Jews (“Religious persecution”). The prejudiced have even gone so far as to organize themselves into groups like the Ku Klux Klan and Nazi support groups.

Over time, the problem has not corrected itself despite the efforts of many people. In 2002, there were over 1,000 acts of violence against white people, 3,474 against African Americans, 266 against Asians, and 100 against Native American that were reported. Hatred for people of different sexual orientations caused 1482 attacks and religious differences caused 1586, the bulk of which against the Jewish peoples (“Crimes”). This is only a portion because many crimes are never reported.

The violence and tension between different races, religions, and lifestyles is unnecessary. People have proved that they can never live in harmony so it is time to do what any preschool teacher would do when a problem arises between two children. They need to be separated. We need to go back to segregation but instead of having separate bathrooms and water fountains we can have different states for each group. It is simple solution to what was thought of as a complex problem.

Homosexuals and bisexuals can live in California. Many of them live there already. There they can live peacefully and govern themselves. The same sex marriage issue will no longer be a concern for the rest of the country. Their relatives will be permitted to visit as long as they don’t cause problems. 

African Americans can be given Illinois, Missouri, Georgia, and Tennessee. The current population of these states is a little over the current population of Africans in the country. The states are connected so travel can be done without trespassing into white territory. There is also a variety of climates they can choose from. The states can be combined and named New African.

New Mexico, Arizona, Texas, Colorado will be for Hispanics. The climate is perfect for them and many Latinos already populate the area. It will be very easy for the Mexicans to visit home or for relatives to visit them. They should be very happy in the Land of Latinos. 

The southern half of Nevada can be given to Arabs. There are few of them so they don’t need a whole state. The heat and desert will be perfect for any of them that are homesick. They will not have to worry about anyone looking at them like they are terrorists. 

Native Hawaiians and other Pacific Islanders can be give some of the Hawaiian Island but  not any of the really good vacation spots that are needed for white business men and their families. 

People of Native American descent can live in Wyoming and Montana. There is a lot of forest there and they can replant forests for themselves. In time they can have their area like America before it was colonized.

That leaves the Asians. Michigan is the perfect size for them. They do a lot of fishing in Japan so they should be happy to have a lake.

This is just the basic layout for the New America. Religions will have to be divided up by races. Jew should be given their own state. Families with mixed races can live on the borders or there can be mixed lands. Moving everyone may be a hassle but in the long run everyone should be much happier. Hate crimes and Hate groups will be eliminated. American can be a peaceful country if we all come together and separate ourselves from each other. 
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Feedback and evaluation:

Writing rubrics are a central part of the writing program at Knox High School. All students are familiar with the general ISTEP rubrics and for smaller assignments, they are always given some sort of rubric to follow. The rubric will be used to grade their inquiry and their final products. The success of this lesson will be determined by their rubric grade. This rubric provides both teacher and student with a clear set of criteria. Their grades on the rubric will provide both student and teacher with clear evidence of success and failure. At Knox High School, English teachers keep track of every piece of student writing on an Excel program. This program tracks students according to female/male, free/reduced/paid, classes, and teachers. The data from this project would be entered into this program. As a starting point, this writing would be compared to similar writings throughout the school year. As a teacher, I would be most interested in seeing this score in comparison with other writings. Perhaps students who scored well on this haven’t previously scored well on other writing assessments. This data would help me to narrow in on the unique writing niches of all my students. As a result, I can perhaps better instruct them on future writing projects.  It would be interesting to see who performs better: the male or female population. Even though there is a small free/reduced population in the classroom, their response to this project would also be intriguing. As a teacher, I would desegregate the data to look for these kinds of trends.

At the conclusion of the unit, teacher and media specialist can talk about the results of this data. For the next inquiry/project, how can we help the percentage of the population that scored poorly? At this time we can also discuss the inquiry itself. Are there portions we want to change or tweak? Did we like the resources provided by Facts on File? Should we approach the brainstorming portion differently? Did we provide students with too much help? It will be interesting to discuss the project from the perspectives of both classroom teacher and media specialist. 

It is not realistic for me to say that I can conduct student conferences for 30 students. These honors students are impatient and they want immediate feedback. I will provide feedback on their actual essays with specific comments written throughout and at the end of the paper. In the past, students have told me that despite all the writing I do throughout the essay, that want a general statement at the end that is not limited to circles on the rubric.  In addition to their rubric grades/comment, the best way to discuss the product of their inquiries is to choose several anchor papers to read out loud. They will also receive print copies of these anchor papers. This provides all students with an informal way for students to self-assess their essays by comparing them with the anchors.  The anchor paper reading accomplishes many tasks at the same time. It allows students to be rewarded for their good work with class recognition. It allows the teacher to teach through student writing. It allows students to critique and discuss writing. These anchor papers also provide humor and entertainment in the classroom, as the students are fascinated with their classmates’ proposals. Time permitting, I can speak with individual students about their particular papers. In addition to the feedback after their essays are finished, students would have been able to approach either myself or the media specialist for help with their essays. Much of the feedback and evaluation will be given during the inquiry and writing processes.

Information Inquiry Model:

The model that I am the most comfortable with is Annette Lamb’s Ws of Information Exploration and Inquiry. In teaching high school students, even upper level ones, the skills of inquiry, simplicity in key. The alliteration of the W’s: watching, wondering, webbing, wiggling, weaving, wrapping, waving, and wishing makes inquiry sound less stressful. The advantage of incorporating this model in the classroom is that it is versatile. The W’s are parallel to many other phases in many other inquiry models. When confronted in college with a variety of papers topics, students can adapts the W’s to fit that topic.

The inquiry portion of these unit provides the foundation for the student’s own modest proposal. During the watching and wondering stages, students were brainstorming potential topics for their essays and then completing some preliminary research to dwindle down their options. Ideally, I wanted the students to choose a social problem they were generally interested in. Stripling states, “ Because students are not so tightly bound by specific content goals, inquiry in the language arts may provide the best opportunity for students to pursue investigations that are personally meaningful to them” (28). For example, I’ve had students in the past debate with me about the harmfulness of video games. For their proposal, I challenged them to prove me wrong. Instead, they found much credible information discussing the harmful effects of video games. While these students were surprised at the data they found, they were still interested enough in the topic to write excellent modest proposals of their own. What was interesting was that they didn’t necessarily agree with what the data presented to them, so as a result, they found it more challenging to write their proposals. 

 While I know that students do struggle during those beginning phases, I was more concerned about the weaving stage in their inquiry.  The weaving stage “consists of organizing ideas, creating models, and formulating plans. It focuses on the application, analysis, and synthesis of information” (Callison 54). In other words, during this weaving state, students synthesize by processing the information, reviewing the results of their research, and work on citing their sources.  The weaving phase essentially deals with three main areas. The first is the processing information phase. One of the best ways for students to process this information is in a visual sense. Time and time again I’ve preached about the importance of using clusters or concept maps to organize their information. I don’t know if it’s just laziness or the students just generally don’t understand how to use a concept map. However, when students do begin to use these maps, the light bulb usually clicks on. For this inquiry, students are asked to create a fairly simple concept map on Inspiration that directly answers five specific questions located on their essay explanation sheet. The only catch is that the students must include their citations in the map. I chose Inspiration because it allows the students to be more creative while organizing and “making sense” of the information they’ve retrieved (Stripling and Hughes-Hassell 52). Their concept map will allow them to complete the next section in the Weaving phase: reviewing the results. As a result of their Inspiration map, students will be able to see if they have addressed all five essential questions. Do they have too much information in one section and then weak information in another? Are there holes in their evidence? Finally, students continue to work on citing their sources. They’ve begun this process earlier and the concept map reinforces that the students must correctly cite their sources. In order to facilitate this process, students are provided two handouts that deal with information related to parenthetical citation. Students are also instructed to refer to their Writing Research Papers book. Also, teacher and media specialist are there to help students through this stage. 

This stage is comparable to Barbara Stripling and Judy Pitts REACTS model. In their “weaving” phase, students analyze and challenge their information. They “find, analyze, and evaluate resources.” During this stage, they also access the accuracy of the information they’ve found.   Finally they begin working on their bibliography. Throughout this process of synthesis, students are finding areas where their research is incomplete. The “weaving” stage is also reflected in the Gathering and Integrating Information phase in the I-Search model. During this stage, students sort their information, categorize it appropriately, and reflect on their findings. 

The weaving section is primarily concerned with Information Literacy Standard 2, 3, and 8. A crucial part of this stage is the ability of the students to evaluate the information they’ve found critically and competently. Particularly, the student “selected information appropriate to the problem or question at hand,” as Standard 2:Indicator 4 states. Standard 3: Indicator 1 focuses on students organizing the information in practical applications. The concept maps allow them to organize and use this information accurately and creatively. As the students are completing their research, they are learning about the social problem, applying it to their modest proposal solutions, and using it to create their final products. Finally the weaving stage forces the students to verify each piece of information they’ve found with correct MLA citations, which correlates to standard 8: the student who contributes positively to the learning community and to society is information literate and practices ethical behavior in regard to information and information technology. In addition to the correct MLA citations, students will have paraphrased/summarized and used direct quotes accordingly.

Field Test:

I sent my project to the chair of the English department. She has also been my mentor for the past five years.  I value Peggy’s opinion above anybody else. She has always been honest and offered constructive criticism on everything I’ve brought to her (and I’ve shared with her many ideas over the years.) This was the email she sent me:

I just finished reading your inquiry project. My first thought is, "Wow...what an amazing project for our students." Your dedication to our department is evident. I especially like that you do have high expectations for our students and you have planned a unit that lends itself to these expectations. Some educators would lower their expectations based upon our student population in which nearly half of our students are considered poor by today's standards. Thank you for not allowing that factor to cause you to change your expectations of our students.

I find your activities stimulating and helpful. I believe the smaller lessons will help the students to understand satire easier than simply assigning them to read about the different types of satire and then do the project. Students need projects divided into smaller pieces, and you have done just that. I noted that you included the necessary standards in the lessons.

 I especially liked your handout for the social satire essay. It is complete and easy to follow. Your graphic organizer for the "Synthesis and Satire" handout is also helpful for the students. Other positives for your inquiry project include your outline for research and your examples for parenthetical citations and paraphrasing. As we both know, many of our students plagiarize and, when confronted, claim they do not understand plagiarism. 

The only concern I have deals with the lesson plan for "Reading Swift's A Modest Proposal." You have planned several activities for one 80-minute class, and I wonder if you can actually accomplish all of that in one block. Of course, I have not worked with honors students in an English class so perhaps my concern is not justified. As a veteran teacher, though, I also realize that it is always better to be "over planned" than not to have enough activities. I am sure that, with your ability, you will be able to compensate should the need arise.

Overall, I am pleased and excited about this unit. It is a great addition to our curriculum and I thank you for your research, your time, and your effort to make it possible. Please keep me advised as to how it works with your juniors once you implement it into your lesson plans.

Peggy

I also sent this inquiry project to the chair of the Special Education department. I thought she could provide a unique perspective on the project. I am thankful for her observations because I’ve read this project over so many times that I realize that I must be skipping words over. Her corrections were very helpful. This was her email:

Wow!  You are such a creative person!  I wish that my kids would have had the benefit of having you for a teacher.  They would have been so well prepared for college!  I think this unit sounds very interesting, and I'm sure that the students will respond well, because it will capture and keep their interest with the humor that you have incorporated.

I'm not a "highly qualified" English teacher, but I saw a few typos that you'll probably catch when you proofread.  I'm mentioning some of them below. I know that if I proofread my own writing, I miss some errors because I know what I meant to type and that's how I read it.  Hope you don't mind me mentioning them!

page 6, #5 "in" should be "is", #7 "again" should be "against", and #9 "years" should be "year" and "lovers" should be "lover."  Spell check wouldn't catch those.

page 9:  at the bottom of the rubric for the works cited page, "cites" should be "cited."

page 11:  the first bullet says: Students can later return to "this concept maps" 

page 19:  "circle son"  should be "circles on", by "self-access", did you mean "self-assess?", "students can adapts", "these unit"

page 20:  three places where singular "student" should be plural; "the students "access" the accuracy"?  Did you mean "the students "assess" the accuracy?

page 21:  "She is also been"

Good job on a fabulous unit!  We are fortunate to have you here at KHS!

Mary

The last person I sent this project to is a Senior English teacher who also teaching British Literature. We have had conversations in the past about teaching satire. This was her email:

Michelle,

What a great project!  As someone who has also struggled with successfully teaching satire, I think you have come up with a thoughtful, logical way of teaching it.  I especially like the focus on "A Modest Proposal." I also included it many (many, many) years ago when I taught 11 Honors.  I think it is such an important part of British literature and satire at its strongest.  What better way for students to truly understand it than to have them study it and write their own proposal.  Again, I think it is a wonderful project and I hope you let me borrow some of the activities to use with my regular 12th graders when we cover satire!

Terrill

Resources and references:

In past years, I had felt that I never covered the unit on satire sufficiently. The intention of the honors English program is that students gradually work on the skills they will need to pass the AP Literature and Composition Exam their senior year. In past years, satire has appeared on this exam numerous times. I felt that the small excerpt from Gulliver’s Travels was not enough; therefore, I developed this mini-unit on satire. 

Honestly, I started with the textbooks. I looked at two different editions of a McDougal Littell textbook. The older edition from 1994 only contained the Gulliver excerpt. But the new edition contained a little summary of satire as well as “A Modest Proposal.” I remembered from my AP discussion group teachers who had mentioned “A Modest Proposal” previously and how much their students liked it. So, next I went to Web English teacher to search for information and lessons related to Swift and satire. There I found many valuable links.

The first link I found was: http://english.unitecnology.ac.nz/resources/units/cartoon_satire/home.html
These links provided a firm foundation for students to study satire within the context of social and political cartoons. I tested it out one year and the students really responded, especially to cartoons relating to Harry Potter and President Bush. I also really liked the guidelines they posted for analyzing satirical cartoons. 

Through Web English Teacher, I found the Modest Proposal essay site that provided the inspiration for the essay:  http://www.glc.k12.ga.us/BuilderV03/Attachments/22493.doc
For the research portion of the assignment, I relied heavily on past materials I had prepared for my intensive research paper unit. I particularly used McDougal Littell guide: Writing Research Papers. 

 I re-read and used various portions of Callison’s The Blue Book. I am particularly fond of the charts in the back of the textbook that compare the various inquiry models. 

I also relied heavily on Information Power: Building Partnerships for Learning. As I was completing this project, I realized that many parts of the project easily lent themselves to the inquiry model. The indicator descriptions were particularly  useful as a guiding tool. 
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