Learning about Everyday People of the Civil War through Primary Documents


Unit Overview


This series of lessons helps students to see the Civil War through the eyes of the people that it affected most- everyday citizens who were fighting wars, raising families, attending classes, or slaving in fields.  By using the abundant primary sources that have been archived from this time period, students will learn to use primary sources as a source of research and document their findings in notes.  They will organize the information they found to create a final project- a first person account of the Civil War that weaves in primary photos as well as a series of four entries written in first person point of view.  Students will have the opportunity to demonstrate their knowledge of the inquiry process, the events of the Civil War, and the daily life of the type of citizen they chose to research.


In this unit, the media specialist will take responsibility for teaching about primary documents, photos, keyword searching, and note taking.  The social studies teacher will provide help for students in their searching, supervise work times, and provide the content knowledge for students to be successful.  Both the media specialist and teacher will take part in the final assessment as well as the assessment of the process.

Student Audience

This lesson is designed for eighth grade students at any of the three middle schools in Lawrence Township.  The three schools are closely balanced in make-up.  There are about 1200 students at each middle school.  The students at the school are diverse, about 45% white, 40% African American, 7% Multi-Racial, 2% Asian, and 6% Hispanic students make up the school.  About 40% of the students receive free or reduced lunch.  ISTEP scores are below the state average with about 65% of the students passing both portions of the test. Lawrence Township is on the northeast side of Indianapolis, and continues to become more diverse and serve more and more students from needy families.  Teachers and administrators are having a difficult time adjusting to the change in the population, and test scores in most areas have been on the decline for several years.  Many students cannot depend on help at home with projects and homework.   Therefore almost all of this project will take place at school since students may or may not have Internet access or other support at home. 

Students in the middle school are broken into teams with one content area teacher from each subject making up a team.  The teams plan together to enable them to integrate the curriculum where possible.  All of the elementary schools in the district have a media specialist, and prior to last year some media specialists were on a fixed schedule while others were on a flexible schedule.  In an attempt to save money on special area teachers, all media specialists were put on a fixed schedule and were one of the teachers in the special area rotation beginning this school year.  Since students feed from a variety of elementary schools, it cannot be assumed that students received any instruction in the Information Literacy Skills.  At the middle school level, students have worked with the media specialist as part of some classes, but not all sixth or seventh graders had that experience.  Therefore, although the students are in eighth grade, they are novices in the information inquiry process in many ways.  The teams include students with special needs, so a resource teacher will also be collaborated with to help the teachers and media specialist to meet student needs.  Additionally, as seen in the ISTEP passing rates, many students are below grade level, and additional support will be needed for some of the reading.  

Students experience with history is spotty at best.  Because of low test scores and low basic skills, social studies is not given a lot of time at the elementary level.  At least one elementary school has cut it out as a subject completely, and others teach it on alternating quarters.  Some students may be able to relay facts about a time period, but most do not truly understand the underlying causes for events such as the Civil War or what life was like at that time.  The purpose of this project is to help students to learn about the Civil War by taking the point of view of someone who lived during the time period.  Students will be motivated by the personal nature of the project as they read love letters, diaries, and newspaper articles.

Information Inquiry Role

The purpose of this unit is to introduce eighth graders to the Civil War through primary documents along with some secondary sources which they are more familiar with.  The students will participate in inquiry to find out about the life of an everyday person (soldier, woman, slave, spy, farmer, etc.) during the Civil War period.  Middle school students can begin to see the relationship between the past and the present and use the documents to create stories about the past (Callison, 486). School Library Media Activities Monthly contains a feature article about a group of fourth grade students who used primary sources to create a documentary about the Civil War.  McCarthy and Stern conclude, “The authenticity of the materials has conveyed a rich context of detail inspiring student imaginations and engaging their talents for reason.”  Using primary sources for inquiry helps students to see that the people of the Civil War were not that different from them, but also highlights the differences that came from living in a completely different era.  

Rachel Filene Seidman wrote the book, The Civil War: A History in Documents because she believes that the Civil War shows how history is made up of different perspectives and experiences of a country’s citizens.  Seidman sees primary sources as the building blocks of historical inquiry because they create an emotional reaction in students that cause them to ask further questions.  She says, “Primary documents are the best way to help students see the past through the eyes of those who lived it.”  She also points out that the skills needed to analyze a primary document are the same skills that students need to analyze things such as advertisements and political speeches that they will encounter in the present.  Here she seems to be speaking of media literacy, or the ability to access, analyze and produce information, being built through the analysis of primary documents. (Callison, 423).

Students will start out knowing their end goal which is to create a series of four journal entries, diary entries, or letters from the first person point of view using the information that they have gathered in reading their primary and secondary sources.  The teacher will take the role of primary instructor of the content knowledge that students will need to have background information to understand the primary documents that they read.  The media specialist will take the lead role in instruction when students begin examining the primary documents.  By showing actual primary documents and leading students through analysis of the document through a series of questions the media specialist is helping students to meet the first Information Literacy standard by helping students to recognize the need for primary documents in historical research. She is also helping to meet the Indiana Social Studies standard about using primary sources to answer research questions ( 8.1.30).
The media specialist then helps students to use keyword searching strategies to find the primary sources that they are looking for.  Teaching students keyword searching teaches them to meet the fifth indicator of the Information Literacy Standards which is to develop and use successful strategies for locating information. Students become more information fluent as they develop key words on their own for searching and see the media specialist model changing keywords to get needed information.  


The next step in creating more information fluent students is to help them with note taking.  Michael Eisenberg in his article, “Use of Information: Getting to the Heart of the Matter,” about how the note taking process changes with the computer access that students have.  He says that students need to learn to “copy and paste” while citing the information and making the information their own.  Adults rarely use the traditional note cards that are taught as part of the research process at many schools, so it is important to help students to properly cite and effectively cut and paste the information that they need from their sources.  By making note taking templates available online, and showing students how to take notes directly from a source online, students are more prepared for the real life research that they will do.

Journaling is used throughout the unit to make students more information literate and reflective on the information inquiry process.  Harada calls it “…one of the most useful tools for assessing growth.”  Not only does the journaling in the unit help students to make sure they understand what they are asked to do, ask questions, select keywords, and reflect on their final process and product, but it allows the teacher and media specialist to tailor instruction to the group.  When we have a window into student’s thinking, we can tailor our instruction to create more information fluent students.  The journaling in this unit helps students to do this


Students also become more fluent by reflecting on the process of creating a final product and of researching.  Eisenberg in another article in his series, “Evaluation- Checking it all Out”, says that students are evaluating their efficiency as well as their effectiveness.  He says that it may surprise students to learn that you want them to be able to do “…as well as possible, with as little time or effort as possible.”  But realistically, an information fluent student is one who can problem solve quickly and easily.  He hopes that the evaluation step will help students to see that using an organized process can help them solve information problems.  In this step students should also be evaluating their final product and be able to realistically point out strengths and weaknesses.  When students complete journal entries about their process and self evaluate their final product, they are taking part in this step and becoming more information fluent.

This project meets the following standards:

	Eighth Grade Language Arts:

	8.5.1 Write biographies, autobiographies, and short stories that: 

· tell about an incident, event, or situation, using well-chosen details. 

· reveal the significance of, or the writer’s attitude about, the subject. 

· use narrative and descriptive strategies, including relevant dialogue, specific action, physical description, background description, and comparison or contrast of characters.

	8.5.7 Write for different purposes and to a specific audience or person, adjusting tone and style as necessary.




Eighth Grade Social Studies

8.1.21 Analyze the causes and effects of events leading to the Civil War, including development of sectional conflict over slavery.

8.1.25 Identify the influence of individuals on political and social events and movements.

8.1.30 Form historical research questions and seek responses by analyzing primary resources such as autobiographies, diaries, maps, photographs, letters, and government documents and secondary resources, such as biographies and other nonfiction books and articles on the history of the United States.

Information Literacy Standards:

Information Literacy Standards

Standard 1 – The student who is information literate recognizes the need for information.

ALL INDICATORS
Standard 2 – The student who is information literate evaluates information critically and competently.


Indicator 1: Determines accuracy, relevance, and comprehensiveness.

Indicator 4: Selects information appropriate to the problem or question at hand.
Standard 3- The student who is information literate uses information accurately and creatively.


Indicator 1: Organizes information for practical application.

Indicator 3: Applies information in critical thinking and problem solving.
Indicator 4: Produces and communicates information and ideas in appropriate formats.
Information Inquiry Model 
This unit will be based on the Big6 Information Inquiry Model created by Michael Eisenberg and Robert Berkowitz.  The six steps are 1) Task definition, 2) Information seeking strategies, 3) Location and access, 4) Use of information, 5) Synthesis, and 6) Evaluation.  Task definition includes the recognition of an information problem and figuring out the types and amounts of information needed.  This corresponds with the first through third indicators of standard one of the Information Literacy (IL) standards (accesses information efficiently and effectively).  During the second step, students develop a plan for searching which includes the identification of key words for searching and potential searches.  This is also covered in the first IL standard in the fourth and fifth indicators where students identify potential sources and develop a strategy for locating information.  In the third step of Big6, students locate their sources and set about finding the information that they need within those sources.  All of the second IL Standard deals with this same task as it asks for students to evaluate information for quality, accuracy, relevance, and appropriateness.  The tasks of step 4 go hand and hand with the IL standard 3 ( indicators 1-3) as students try to take the information that they need out of their sources and organize it for later use.  The last indicator of IL standard 3- producing and communicating ideas in appropriate formats corresponds with step 5 of Big6- Synthesis as students are asked to share their results.    The last step of evaluating the process and product does not have a counterpart that I could find in the IL standards, but the importance of assessing students knowledge of the research process is stressed in Information Power ( Information Power, Callison 102-104).  
The model was chosen for its ease of use, and its ability to be easily adapted to other situations or problems.  The resources for students is a big help for students who are unfamiliar with information inquiry.  For students who are familiar with information inquiry and have experience using media center and Internet resources to answer a question, the six steps and their various subparts might be too restricting.  For example- Step 3 is broken into two parts: 3.1 and 3.2.  Step 3.1 asks students to locate their resources and to write down the websites.  Some students may be comfortable enough that they complete all of step 3 at the same time and are skilled at making notes of sources either on Word documents or in a notebook, that they don’t need the step so refined.  However, the benefit is that for the majority of students, a reminder about locating sources and how to search within those sources is very helpful and may save students a lot of time in the long run.  It is also a research model that fits a variety of situations so students can carry it over to other classes and real life information needs.

The last step Evaluation is very similar to steps in many other research models.  The last step in the research process model, EUREKA which was developed to closely mirror the Big6.  The last step in EUREKA is Assess which mirrors the step of Evaluation in Big6.  The EUREKA model focuses more on the final product by asking students how they could improve their product, how their audience reacted, and how successful they were in integrating information into their final project (Hubel).  What I like about the Big 6 is that the emphasis is just as much on the product as the process, while the EUREKA model focuses more on the product.  If students are going to integrate information fluency into their lives, I think reflection on the process is going to help them to remember the steps it took to get to the final product.

  
Annette Lamb’s W of Wishing- part of the 8 W’s Model corresponds to the Big 6 step of Evaluation.  As in Big 6, assessment is done not only by the teacher, but by the student as well which helps students to think critically about their work.  Students also reflect on the process, but the Big 6 model may put more of an emphasis on reflecting on the efficiency of the process.   


In the Research Process Helper ( 4 Step Model), the last stage, Transferring Learning, corresponds to the step of Evaluation.  It also asks students to decide on a product that will best reflect what they learn.  The second part of the step- evaluating work more closely resembles the sixth Big6 step as students look at their work, and set goals for their next project.  I think that the goal setting is a nice piece not necessarily included in the Big6 model, but helps students to raise their level of performance the next time around.
Student Performance
Lesson Objectives for the Unit:

· Students will understand their information task and write research questions to help them accomplish the task.

· Students will understand the value of primary sources in research and learn to evaluate them critically in order to gain information from them

· Students will use keywords to search primary source databases.

· Students will take notes and use the information that they have gained to ask further research questions.

· Students will use secondary sources to answer questions raised by primary sources and to fill in information needs that are not met by primary sources.

· Students will use primary photographs as an information source and as a help for the audience in understanding the time period.

· Students will create a journal entry from the first person point of view that reflects their knowledge of the time period.

· Students will share their final product with classmates and other interested persons.

· Students will evaluate their own product and reflect on the research process.

Student Performance

Students will be assessed on their process through the completion of several tasks throughout the unit.  These assessments of process include:

· Journal entry about the task, topic for research, and research questions

· Journal entry about primary sources and key words for searching

· Note taking papers (6) from primary and secondary sources

· Primary photograph analysis paper

· Journal entry that evaluates final product and process

Students are reminded of these pieces through the class blog created for student use: http://civilwar23.learnerblogs.org
The final product will be assessed using the rubric found below.  Before students start working, they will also be given a list of project requirements so they know what is expected of them from the beginning of the project.  The list of project requirements can be used as a checklist that helps students to self assess as they go (Harada).  At any time, a teacher or media specialist can ask students to pull out their list and ask the student to check off what the student has done.  This could be done during conferences or to get a progress check for a student who appears to be off track or behind.  

The rubric will also be given at this time so that students know how they will be assessed.  The rubric can be completed by the student as a self assessment, a friend for a peer assessment, and ultimately by the teacher for a final grade.  A rubric is a great way to show students different levels of performance and give specific feedback (Harada).  A sample of one of the journal entries appears on the class blog.

Project Requirements
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First Person Account of the Civil War

The following will be required during the research process. Your teacher and media specialist will give you more details about these as you work together on researching. 
· Journal entry about the task, topic for research, and research questions

· Journal entry about primary sources and key words for searching

· Note taking papers (6) from primary and secondary sources

· Primary photograph analysis paper

· Journal entry that evaluates final product and process

These are the requirements of the final product.  The final product can take the form of a hand written journal, scrapbook, or diary.  It can also be created on Word or Power Point or other technology approved by your teacher.

· Contains at least four entries all written as if by the same person of at least 150 words each.

· Tells about two historical events (i.e. Gettysburg Address, Emancipation Proclamation, battles, Secession of Southern States, etc.)

· Contains at least two photographs taken at the time of the Civil War ( properly cited)

· A list of sources used in research ( at least six sources- each primary document even if found on the same site is a different source)

· Written in first person

· Uses at least some of the language of the time period and avoids referring to objects or people that did not exist at the time (i.e.  The farm wife would not be getting on her tractor as she would not own one in the 1860’s).

Rubric for Final Product- First Person Account of Civil War

Student Name________________________________________________________

Evaluator (Circle One):  Teacher and Media Specialist        Peer          Self

	Criteria
	Excellent- 4
	Good- 3
	Satisfactory-2
	Needs Improvement-1
	Score

	Point of View
	The accounts are all written from the point of view of the person researched and show that the student understands the way that the Civil War affected everyday life.
	The accounts are mostly written from the point of view of the person researched.  The student shows an understanding of the Civil War and its effects on daily life.
	The accounts are mostly written in one point of view, but stray at times.  The students somewhat shows how the C.W. affected daily life.
	Only a few of the accounts are from the point of view of the person researched.  The student does not show how daily life was affected by the C.W.
	

	Organization
	The events in the accounts are written in chronological order.  
	The events are written in chronological order with a few mistakes.  
	The events are mostly in chronological order with one significant mistake.
	The events are not in order with many significant mistakes.
	

	Research
	The accounts are well- researched and tell about major events of the Civil War. Primary sources were used to find information about daily life and the thoughts and feelings of the person of the time period.
	The research is good and tells many details about the events of the C.W.  Primary sources were used to find information about daily life, but no information about the thoughts or feelings of the person are shared.
	The accounts are lacking research about the evens of the C.W.  It is hard to tell if primary sources were researched and understood as there is little information about daily life or thoughts and feelings.
	The accounts show little research above information given in class.  It is hard to find anything about the life or thoughts or feelings that is accurate for the time period.
	

	Mechanics
	There are one or two mechanical errors.
	There are two to four mechanical errors.
	There are five to six mechanical errors.
	There are seven or more mechanical errors.
	

	Project Requirements
	All requirements are met in a high quality way.
	All requirements are met, but some are barely met.
	One or two requirements are missing.
	Two or more requirements are missing.
	


Total​​​___/20

Teaching Materials and Unit Plan
Day 1 

Introduction of Civil War with social studies teacher- KWL chart to determine what students already know.  The social studies teacher uses this to guide instruction and to see what students need to be taught before beginning the collaborative project with the media specialist.  In previous planning, the media specialist and the teacher have determined that students need to have a general understanding of the war and time period, but do not need to go in depth with battles, generals, and other information at this point.

Day 2 (or day that teacher feels the students have sufficient background knowledge) 

Introduction of task and first step of Big 6- Task Definition.  The media specialist and the teacher both work with students at this point and tell students that they will be researching information to find out what daily life was like for a specific person at the time of the Civil War (soldier, woman, child, spy, slave, etc) through primary and secondary sources.  If students are unclear what primary and secondary sources are, explain to students that this will be explained to them in depth in the next day’s lesson.  At this point students are introduced to the two subcategories of Task Definition: Define the Information Problem and Identify the Information Needed.  The media specialist, after the teacher has explained the project, asks one or two students to say in their own words what the requirements of the project are.  Next, the media specialist asks students to start thinking about the category of person that they would like to research about and to ask questions.  The media specialist works with students to think of the types of questions that they could ask.

Students have two choices for a place to record their information.  They can use a written journal and write their research questions and any points that are unclear, or they can use a blog on learnerblogs.org.  The teacher and the media specialist will set up sites and passwords for students ahead of time to save time and to be able to allow them to moderate the sites to make sure that they are used for appropriate purposes.  See an example at: http://civilwar23.learnerblogs.org.

If students have not chosen a person or written their classes by the end of class, they need to have this done by the time they come to class the next day.  This information along with their research questions should be recorded in their journals or blogs.

The project requirement list and rubric for the final project are given out at this time and will be referred to throughout the project.

Day 3

Using Primary Sources

See lesson plan.

Day 4
Searching keywords.   The media specialist gives students tips for keyword searching, and shows students how to use the Ctl F feature to find words on a page. The media specialist encourages students to revise and expand their list based on what has been modeled by her.  She reminds students that often they will try a variety of keywords before they get the information that they are looking for.
Students are also introduced to a variety of other sites that contain primary sources from the time of the Civil War:

· Valley of the Shadow Project:

http://valley.vcdh.virginia.edu/
· Civil War Women Primary Documents: http://library.duke.edu/specialcollections/bingham/guides/cwdocs.html
· Civil War Love Letters: 

http://spec.lib.vt.edu/cwlove/
· American Memory, Library of Congress Photograph Search of Civil War: http://memory.loc.gov/ammem/cwarquery.html 

· Women in the Civil War: National Archives http://www.archives.gov/publications/prologue/1993/spring/women-in-the-civil-war-1.html
· Letters from family members especially divided families from Kentucky Educational Television
http://www.ket.org/civilwar/primary.html
· Student Research Center from Inspire.net
http://web.ebscohost.com/src/search?vid=1&hid=117&sid=06aaaadc-33b3-418a-b7f7-826ca438cd9a%40SRCSM2
Day 5

Working With Sources: Note Taking

See lesson plan

Day 6-7

Work Time for Students

The classroom teacher and the media specialist will work with the class in the computer lab as they continue to search for primary documents and take notes over the information that they find.  The media specialist may or may not attend at this point depending on her schedule, but the classroom teacher who has been present for the media specialist’s lessons will be able to answer student questions as they come up.

Day 8

Secondary Sources 

The media specialist shows students secondary sources that are available for them to use to find out additional information.  These include books in the media center as well as databases.  The secondary sources will be helpful in the requirements for the project that they mention at least two historical events.  They can use the secondary sources to find out more about a key battle that they want to include or to answer questions about names or locations that were mentioned in their primary source.

Day 9
Primary Photographs

See Lesson Plan

Day 10- Synthesis
Talk with students about organizing and presenting their information in the form of a journal.  Since students are part of a teaming approach, the Language Arts teacher will be contacted to see if he or she can help students in the use of language appropriate to the time period in writing their journal entries.  If this is not possible, the media specialist will talk with students about the language used in the primary sources that they read.  

Days 11-12

Student Work Time

Students will be given time in the computer lab to create their final products following the requirements (see document below).  Again, the media specialist may or may not attend at this point depending on her schedule, but the classroom teacher who has been present for the media specialist’s lessons will be able to answer student questions as they come up.  Students will complete the peer evaluation found in the Learning Materials section to help each other prepare for their presentations and final evaluation by the media specialist and the classroom teacher.

Day 13

Presentations

Students will present their journal entries to the class.  These will be printed for display on the classroom and media center bulletin board for viewing by other students and staff.

Day 14- Evaluation

Students will create another entry in their blog or journal to evaluate both their process and product.  Students will be asked the following questions:

Which steps of the Big 6 model were the most difficult for me?

How do I feel about my ability to research using primary documents?

If I had it to do over, what would I do differently?

Does my final product accurately show what I learned?
Lesson Plan 

Primary Sources- Day 3

Introduction: This lesson is part of a larger unit on the Civil War, and helps students to use primary sources as a way of understanding the “everyday” people of the Civil War.  
Goal: Students will be introduced to using primary sources to glean information about a period in history.
Specific Learning Objectives: 
-Understand viewpoints expressed in a primary document.
-Use a primary source as a resource for answering questions about a time period.

- Examine a primary source to gain information about language use in the time period.
Standards Addressed:  

Indiana Academic Standards

Social Studies
Standard 1 – History
	8.1.21 Analyze the causes and effects of events leading to the Civil War, including development of sectional conflict over slavery.

8.1.25 Identify the influence of individuals on political and social events and movements.

8.1.30 Form historical research questions and seek responses by analyzing primary resources such as autobiographies, diaries, maps, photographs, letters, and government documents and secondary resources, such as biographies and other nonfiction books and articles on the history of the United States.



Information Literacy Standards

Standard 1 – The student who is information literate recognizes the need for information.


Indicator 2: Recognizes that accurate and comprehensive information is the basis for intelligent decision making.
Materials: 

Flash tutorial on primary sources 

Letter from a Confederate soldier

Diary of Anna Mellinger a farmer in Virginia 

Computers with internet access for each student

A way to project the teacher computer for class viewing

Student journals or blogs

Prior Activities:  Students have already discussed background information on the Civil War and have discussed the requirements for the project.  
Activities:

Anticipatory Set:
· Play the game of telephone with the class divided into either one or two groups.  Start with a long, complex sentence in the hopes that it will be somewhat changed by the time it gets to the final person.    

· Discuss the game with the students.  Even if the sentence did not get changed, discuss other games that students have played where this did happen.  Compare the person who started the sentence to the primary source and each person who repeated the sentence to the secondary sources.  Discuss how a primary source can be helpful in research as it has not been tampered with or been subject to the interpretation of historians.

· Have students complete the Flash tutorial on primary sources.  Discuss the types of primary sources that they will encounter.    

Introduction of Task:
· Show students the letter from Andrew Brooks, a student in Virginia.  Ask students to identify the transcription and the reproduction.

· Ask students to read through the first letter. Reflect together on the questions about primary sources (from “Using Primary Sources”) 
· What is it? 

· Who wrote or made it? 

· When was it written or made? 

· Where was it written or made? 

· How was it written or made? 

· What evidence does this source contribute to my research? 

· After answering the first five questions based on the information on the Valley of the Shadow Website, focus on the last question and the evidence that would contribute to research.  Ask them what they can determine about the life of a Confederate soldier at this time period from the letter that would tell them about the daily life of a Confederate soldier.  Discuss the harsh conditions, number of soldiers in the group, amount of time and distance traveled, and the number of days of waiting ( help students to see that actual battles made up a small part of a soldier’s life).  

· Next view the diary of Anna Mellinger.  Ask the same questions as stated above.  Show students the link that contains some information about her diary.

· Tell students more about the Valley of the Shadow website where both of the primary sources came from.  Explain that it has electronic versions newspapers, diaries, and many other primary sources from two counties during the time of the Civil War- Augusta County in Pennsylvania and Franklin County in Virginia.

· Take the students through the website and show some of the searching methods and capabilities of the website.  Show them how to copy and paste the specific links of the diaries and other information that they find so that they can refer back to it when needed.

Task Completion
· Students are given time to browse through the Valley of the Shadow site and look for information.  

· With about five minutes left of class, students should make an entry in their journal or blog about Information Searching Strategies.  They can make notes about promising newspaper articles, diaries, letter, or other sources.  Students should also make notes of how they plan on continuing their searching the next day along with some keywords that they plan to use in searching the next day.

Assessment: 
The teacher and media specialist will read blog entries and journal entries for assessment.  A formal grade will not be given, but the teacher and the media specialist will use the checklist (see below) to see how students are doing and make notes to drive further instruction.

Journal Checklist- This checklist is a way to get an overall picture of the class as well as individual students progress.  If there are few checkmarks in one column, then additional instruction or student work time is needed for the whole class.  The absence of checkmarks in a row shows students who need extra attention.

	Student Name
	Student has identified a person for researching.
	Student has questions that when answered will provide good information about the person they choose to research.
	Student has found at least one primary source that he or she feels will be beneficial in answering his or her questions
	Student has a search strategy for tomorrow and at least two keywords for searching. 
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Lesson Plan – Day 5

Note Taking 

Introduction: Today students will work with the documents that they have found thus far with their searching and begin taking notes that answer their questions and will help them to complete their final product.   
Goal: Students will take notes in an organized way to have information to complete their final product.
Specific Learning Objectives: 
-Learn techniques for taking notes and avoiding plagiarism.
-Learn how to find direct quotes for later use.

- Learn how to organize notes for easy reference.
Standards Addressed:  

Indiana Academic Standards

Social Studies
Standard 1 – History
	8.1.21 Analyze the causes and effects of events leading to the Civil War, including development of sectional conflict over slavery.

8.1.25 Identify the influence of individuals on political and social events and movements.

8.1.30 Form historical research questions and seek responses by analyzing primary resources such as autobiographies, diaries, maps, photographs, letters, and government documents 

and secondary resources, such as biographies and other nonfiction books and articles on the history of the United States.




Information Literacy Standards
Standard 2 – The student who is information literate evaluates information critically and competently.


Indicator 4: Selects information appropriate to the problem or question at hand.
Standard 3- The student who is information literate uses information accurately and creatively.


Indicator 1: Organizes information for practical application.
Materials: 

Computers with internet access for each student

A way to project the teacher computer for class viewing

Link to note taking form so students can upload it onto their computers or print it out to use.

Activities:

Review:
· Discuss the information that students have found so far.  Ask students what information has been particularly valuable and how they have been recording their information so far.

Introduction of Task:
· Bring back the letter from the Confederate soldier that students saw when they started studying primary documents.  Review the questions to ask about primary sources and the information that we found in the letter.

· Complete the note template with the students using the letter.  Project this onto a TV or screen so that students can follow along.  Discuss how short phrases are used to record the most important information about the Civil War soldier.  Remind students that copying and pasting is a form of plagiarism.  Point out the direct quote that the media specialist took from the letter and placed in her notes and the use of quotation marks to show that it is a direct quote.  Example below.

· Think aloud with the class as the Reaction part of the form is filled out.  Show students that it is okay not to know about certain parts of the letter or to have more questions.  Also talk about the conclusions that you have drawn about the life of a Confederate soldier based upon the letter.

· Direct students to the link to the Word document template for note taking and direct them to open it on their own computers (see below).

· Show students how to use the File Save As feature to save the note template onto their own disk or network space.

Task Completion
· Students are given time to fill out the note template with the primary sources that they have found already.

· As students are working, the teacher and media specialist will be walking around the room answering questions and checking note templates to make sure that students understand the requirements and are using quotation marks when they find information that they want to copy and paste into their note template.

Future Tasks
· Students are to complete at least six of the note taking templates before beginning on their final project.  One of these will be a secondary source, and this will be completed at a later date when secondary sources are discussed in class.

· The classroom teacher shows students the checklist that will be used to access their notes so they know that they will receive a letter grade on this portion of the task.

Assessment
Note taking templates will be assessed before students begin any work on their final product.  The teacher will follow the checklist below and assign students a grade that will be part of their social studies grade.
Note Taking Form 


Name:
	Today’s Date
	

	Source (include URL of primary document as well as author and type of entry)
	

	Notes- Do not cut and paste- if information is copied directly from the document it should be enclosed in quotation marks
	

	Reactions (how you plan to use this information, what other questions you have after reading this source)
	


(adapted from Big 6 Model)

Name: Classroom Example
	Today’s Date
	4/20/07

	Source (include URL of primary document as well as author and type of entry)
	http://etext.lib.virginia.edu/etcbin/toccer-new?id=Bro1g08.sgm&images=images/modeng&data=/texts/english/modeng/
parsed&tag=public&part=1&division=div1

Letter by William Brooks to his sister 

7/8/1861

Accessed 4/20/07

	Notes- Do not cut and paste- if information is copied directly from the document it should be enclosed in quotation marks
	Marched 11 miles

Very hot

Little water

10,000-12,000 soldiers with them

camp in the woods

 “At our last encampment we were placed in an open field, under a burning sun”

stayed in same spot for four days

mentions towns of Winchester and Martinsburgh

mentions Gen Johnston (Conf.?) and Gen. Patterson (Union)



	Reactions (how you plan to use this information, what other questions you have after reading this source)
	Where are Winchester and Martinsburgh?

Were General Johnston and Gen. Patterson important generals in the Civil War?

While William Brooks does not complain, it seems that being a soldier was very difficult and the heat and lack of water were a big concern.

He doesn’t mention being without food, but I’ve heard that lack of food was also a problem for soldiers.  Maybe this wasn’t a problem so early in the war.

Since he is writing for his sister, I wonder if he is leaving out some of the worst details to keep her from being worried.




Note Templates Assessment


Student Name_____________________________________________

	Note Template #
	Source
	Notes
	Reactions

	1
	0   1   2
	0   1   2
	0   1   2

	2
	0   1   2
	0   1   2
	0   1   2

	3
	0   1   2
	0   1   2
	0   1   2

	4
	0   1   2
	0   1   2
	0   1   2

	5
	0   1   2
	0   1   2
	0   1   2

	6
	0   1   2
	0   1   2
	0   1   2


Total ____/36

The number circled in each box corresponds to the key below:


[image: image1]
Lesson Plan 

Primary Photographs- Day 9
Introduction: This lesson is designed to help students complete the requirements of their final product in which they will be asked to include at least two primary photographs that will be properly cited.  
Goal: Students will search primary photograph databases to find photographs that apply to their journal entries and cite them properly.
Specific Learning Objectives: 
-Search to find primary photograph.
-Properly cite a primary photograph.

- Examine a primary source to gain information about language use in the time period.
Standards Addressed:  

Indiana Academic Standards

Social Studies
Standard 1 – History
	8.1.21 Analyze the causes and effects of events leading to the Civil War, including development of sectional conflict over slavery.

8.1.25 Identify the influence of individuals on political and social events and movements.

8.1.30 Form historical research questions and seek responses by analyzing primary resources such as autobiographies, diaries, maps, photographs, letters, and government documents 

and secondary resources, such as biographies and other nonfiction books and articles on the history of the United States.




Information Literacy Standards

Standard 3 – The student who is information uses information accurately and creatively.

Indicator 3: Applies information in critical thinking and problem solving.
Materials: 

American Memory, Library of Congress Photograph Search of Civil War: http://memory.loc.gov/ammem/cwarquery.html
Student Research Center:

http://web.ebscohost.com/src/search?vid=1&hid=117&sid=06aaaadc-33b3-418a-b7f7-826ca438cd9a%40SRCSM2
Picture of a Confederate cemetery

Photo Analysis Worksheet (see below)

Computers with internet access for each student

A way to project the teacher computer for class viewing

Screen Captures- seen below
Prior Activities:  Students have already discussed using primary sources of the written variety.  
Activities:

Anticipatory Set:
· The teacher or media specialist shows students a picture of her growing up wearing clothing that is outdated and possibly standing near a car or other object that is indicative of the time period.  She asks students to tell her when they think the photograph was taken.  Students call out responses and are asked to tell why they think it was taken in the year they guess.  The teacher leads the class in a discussion of how pictures can tell a lot about a time period, and how things such as clothing, hair styles, and important objects change throughout history.   

Introduction of Task:
· Show students the Library of Congress photograph search.  Once everyone has made it to the page, discuss the possible words that might be used to search for images (review the keywords lesson).  

· Show students the pull down options for matching all or any of the words, or matching the exact phrase.  

· Show students the photograph of the Confederate cemetery.  
· Point out the features on the page after an image has been selected.  Discuss the information that is contained on the page and how it adds to our understanding of the photograph.  The screen capture shown below will be added to the blog so that students can refer back to it.  

·  Next show students the students the Photo Analysis Form.  Students will also be able to pull this up from the class blog so they can access it.
· Complete the photo analysis form together (see below) with the picture.  Discuss with students how the picture can be used with the final product as more than just decoration with an entry. 

Task Completion
· Students are given time to browse through the Library of Congress photographs and the Student Research Center photographs for photos to add to their journal entry.  

· Students are also given time to complete at least one photo analysis worksheet.  Only one will be due, although students will be adding at least two photographs to their final product.

Assessment: 
The teacher and media specialist will assess the photo analysis form to see if students understand the information that can be gained from the photograph and have thought of an interesting way to incorporate it in their final product.
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[Richmond, Va. Graves of Confederate soldiers in Hollywood Cemetery, with board markers].

CREATED/PUBLISHED
1865,

SUMMARY
Photograph from the main castern theater of war, fallen Richmond, April-Tune 1865

NOTES
Reference: Civil War photographs, 1861-1865 / compiled by Hirst D. Milhollen and Donald H. Mugridge, Washington, D.C. : Library of Congress, 1977. No.
0525

Title from Milhollen and Mugridge.
Forms part of Selected Civil War photographs, 1861-1863 (Library of Congress)

SUBJECTS
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Photograph Analysis Worksheet
Step 1. Observation 

A. Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine individual items. Next, divide the photo into quadrants and study each section to see what new details become visible. 

	B. Use the chart below to list people, objects, and activities in the photograph. 
PEOPLE

OBJECTS

ACTIVITIES


	
	


Step 2. Inference 

Based on what you have observed above, list three things you might infer from this photograph. 

____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
____________________________________________________________
Step 3. Use in Final Project 

A. How might you include this picture in your final project? 

____________________________________________________________
____________________________________________________________
B. What might you say about the picture to help your reader understand the picture? 

____________________________________________________________ 

____________________________________________________________
 Worksheet Adapted from: http://www.vermonthistory.org/educate/histday/Curricpk07/printversions07/analysiswrkshts07.pdf
Photograph Analysis Worksheet

Classroom Example
Step 1. Observation 

A. Study the photograph for 2 minutes. Form an overall impression of the photograph and then examine individual items. Next, divide the photo into quadrants and study each section to see what new details become visible. 

B. Use the chart below to list people, objects, and activities in the photograph. 

	PEOPLE

None

	OBJECTS

trees in background

variety of headstones

only a few of the headstones appear to be engraved

many of the headstones appear to be pieces of wood and are not even stone

the ground is uneven
	ACTIVITIES

None



	
	
	


Step 2. Inference 

Based on what you have observed above, list three things you might infer from this photograph. 

The graves are fresh because the ground looks uneven and like it hasn’t had much time to settle.

The graves had to be made quickly because they are very close together and many don’t appear to have real headstones on them (many appear to be made of wood).

There might have been a battle or outbreak of disease at a camp nearby for all these soldiers to be buried here.

Step 3. Use in Final Project 

A. How might you include this picture in your final project? 

I might have my Confederate soldier pass by this particular cemetery on his way home from the war, or he could have helped to bury soldiers at this cemetery.

B. What might you say about the picture to help your reader understand the picture? 

I would point out my observations from above; tell the reader about the sadness that the soldier would feel in passing it or digging it.

Learning Materials

The learning materials are included throughout the lesson plans and the blog.  The blog is the guide that students can fall back on when they have questions.  From experience, I know that a lot of a teacher’s time is taken up finding papers for students who have lost theirs or reminding them of assignments.  My hope is that eighth graders can become independent learners that they can use the blog to remind them of the step that they are supposed to be working on, print out or cut and paste forms that they need, and see an example of the final product.  Hopefully this will free up both the media specialist and the teacher to help students in inquiry and not with papers and the answering of questions that have already been discussed in class.


The list of project requirements and the final rubric already discussed above are also included on the blog and should serve as a guide to students for the inquiry process and the creation of their final product.  The rubric will eventually be copied three times for each student so that the product will be self-evaluated, peer-evaluated, and teacher-evaluated.  This should also help students to check that they have everything that they need before submitting it for a final grade.

Feedback and Evaluation
Students will be doing self assessment through their journal entries and their final assessment of their product with the rubric.  I think the most important piece of self assessment in the unit is the final journal entry in which students reflect on how well they completed the final product as well as the entire research process.  Students tend to be very honest with themselves, and can usually admit where they slipped.  If the teacher and the media specialist continue to work together on other inquiry throughout the year, students can start their inquiry by looking back at their evaluation of their last project and set goals for their new inquiry.  Hopefully students can begin to learn from their mistakes and build on the strengths that they have through the reflection process.

David Loertscher in his book, Indiana Learns, reiterates the correlation that has been found between collaboration and academic achievement.  However to reinforce this correlation and make it obvious to the administration, collaborative units such as this one should be documented (Loertscher, 51).  For this unit, rubric scores as well as examples of the final project, journal entries, and notes taken will be saved as documentation.  Filling out a collaboration log with the teacher can save materials and ideas for the next year.  Additionally, the teacher and media specialist should meet at the end of the unit to discuss student attitudes about the project, the inquiry process, and the content knowledge gained.  If possible, meeting once right after the project was finished while it is still fresh in everyone’s mind would help to record notes and suggestions for the next year.  A second brief meeting several weeks later would allow the media specialist to report if he/she is seeing any changes in students attitudes toward history or their understanding of the Civil War and Reconstruction.  This should all be documented for a media specialist’s annual report and for the media specialist to see how she is affecting student achievement in the school.  It might also be of interest for a PL-221 or other school improvement or accreditation committee.

250-500 words- self assessment, evaluate the unit with the teacher, sample questions, discussion ideas, help to build an evidence based program

Field Test
Elizabeth,

I enjoyed reading your Civil War unit about everyday people.  Many times lessons focus on the conflicts and government of the time, ignoring what was going on day to day.  I thought the lesson was very well paced and your unit descriptions were very thorough.

Here are some aspects that I thought were especially effective and/or inventive:

-I liked that you made special mention of students who were performing below average and kept that in mind during your planning.  You may want to incorporate some mini-lessons in your lesson plan for these students.
-Allowing students choice in how they do their journal (written or blog) was a great idea, since sometimes typing skills differ between students, and some of us just really like pencil and paper better!
-The Journal Checklist is a very efficient way to monitor student progress and quickly see where the class, as a whole, needs more work.
-I think students will love the American Memory Project form LOC.  This is such a great resource and you incorporated it into your lesson well.  Since film was not available during that era, these photo can really reveal a lot about what was going on.  Something to you may also want to discuss with students is how pictures from that era are different from today's pictures (i.e. purpose - today we take pictures for fun, back then pictures were for more serious purposes)
-You reminded student of the seriousness of "cut & paste" plagiarism.  It is good to keep students mindful of this, since it can sometimes occur unknowingly.  Good job reminding them of their responsibility to information.

Wonderful unit!!!

Kathy Mulder
Wow.  Looks great!  You're well on your way to outgoing us all!

Take care,

Chris
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Callison, Daniel and Leslie Preddy.  The Blue Book on Information Age Inquiry Instruction and Literacy. Westport, CT. 2006.
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One of the creators of the Big6 Model talks about the fourth step in the process, and how computers have changed the way that students take notes.
Eisenberg, Michael B. “Evaluation: Checking it all Ou.t”  Library Media Connection.  Vol. 24 Issue 3.  Nov 2005.

This is another great article in Eisenberg’s series for Library Media Connection.  I think his emphasis on efficiency and effectiveness in the evaluation process is something that often gets skipped by teachers or gets left out of models.  We want students to be effective in sharing their knowledge, but also efficient so they can solve a myriad of real life information problems quickly and easily. 
Harada, Violet H. and Joan M. Yoshina. Inquiry Learning Through Librarian-Teacher Partnerships. Worthington, Ohio: Linworth Publishing, Inc., 2004.


This book is a practical guide with many great examples of assessments and other forms that can be used when collaborating with a teacher.  It is probably the easiest to pick up and use quickly.

Indiana Department of Education. “Indiana Accountability System For Academic Progress.” http://www.doe.state.in.us/asap/welcome.html

Indiana Academic Standards
Information Power: Building Partnerships for Learning.  Chicago: American Library Association.  1998.
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Lists the other steps of the research process not discussed in the Information Inquiry Model section.
McCarthy, Alan and Sandra Sterne.  “Fighting the Civil War with Primary Resources.” School Library Media Activities Monthly.  Volume XXIII, Number 4.  December 2006.

This article tells about a fourth grade project done with the resources of the Library of Congress.  A fourth grade teacher, instructional technology teacher, and the media specialist collaborated on the project.  One major difference was that the primary sources were selected for the students and placed in a file on the computer for them to look for so the emphasis was not as much on the searching process.  
“Research Helper” http://www3.sympatico.ca/sandra.hughes/sandra.hughes/research/transfer.html
This website contains the steps to the Research Helper 4 Step Model.  Includes good forms for students as they complete different steps.
Seidman, Rachel Filene. “Making Historical Connections.” School Library Journal. Vol. 48, Issue 7.  July 2002.
The author speaks of the importance of primary sources in historical inquiry and shows how the same skills needed in analyzing primary sources can help students to be more critical of the information that they are bombarded with through advertising and the Internet.  She talks about the purposes for different primary documents in her book, The Civil War: A History in Documents.
*** Guides used for worksheets or in lessons, are cited throughout the lessons or on the worksheets.***

Key





0- not included


1- partially complete, or completed inaccurately.  In the notes section information may be copied and pasted without the use of quotation marks.


2- completed thoroughly and accurately











More info. about copyright and citing the source.





Tells more info. about the picture.








