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The classroom for this unit is a film literature course for juniors and seniors.  It is a 9-week course that meets everyday for 86 minutes.  The class is comprised of 24 students – 8 seniors and 16 juniors.  The students are from a traditionally more rura background, but with the growth of Indianapolis, the school district has become more urban.  Many students transfer from IPS high schools to Mt. Vernon High School.  This leads to a very mixed population, black, white, and Hispanic.  

Film literature is a new course this year for Mt. Vernon High School.  It replaces the traditional English requirement for English 11 and 12.  Students now have the option of 6 different courses each year, of which they choose 2.  The English department, in conjunction with the school’s administration and guidance, changed the curriculum in hopes that students would be more engaged in a course they chose.

Part of the battle with the film literature course is the students’ unfamiliarity with film terminology.  Because of this lack of knowledge, much of the beginning coursework is lecture-style.  Students also expect the class to be watching films only.  The teachers have to combat the apathy of the students with the application of film elements.  Students seem to enjoy and understand the content better when they are using the film elements to complete their own film aspects.

Because students are interested in creating films of their own, this unit includes an opportunity for them to do that as the final product.  Although they will create a short film in the end, there are multiple steps leading up the film.  These steps help the students apply the knowledge learned about filming and connect them to the novel being read by the class.


The role of information inquiry is great in this unit.  “Questioning is at the core of information inquiry and drives the teaching and learning process” (Course Website).  Without the student’s questions throughout this unit, the unit would not happen.  The student’s questions are what lead to the final product of this unit.

This unit combines all the film elements the students have learned so far in the quarter into project-style presentations.  It gives the students a chance to apply the information into real-world film situations.

The unit starts with the concept of a storyboard.  They take narrative poetry and turn it into a storyboard of key scenes.  This storyboarding is then applied in the next portion of the unit.  Storyboarding needs to be introduced to the students for the final product of this unit.  This concept is part of a previous unit, but all units are intertwined in film literature, with one building on the other.

The unit continues with the students exploring the topic of foster care to prepare for the novel Finding Fish.  The novel is written by Antwone Fisher and is about his life story.  He was physically, mentally, and sexually abused as a child in the foster care system.  The teacher first introduces the concept of a public service announcement by showing examples.  The class will discuss the purpose of a PSA.

Students generate a list of questions about foster care (“formulating questions” – course website).  Many students know nothing about it.  They are expected to find two articles about foster care, taking care to look for information to include in a public service announcement (“exploring and evaluating information” – course website).  The librarian assists with this task by showing the students how to use the databases she subscribes to in the media center.  Showing students the current status of foster care through articles about the “Safe Haven” law, foster care children’s’ stories, and statistics of uninvolved and/or overworked social workers helps students see that the problems in the novel still occur today.

Students will now use the articles to complete the first part of the “screenplay writing” assignment.  They need to identify the most important pieces of information to touch the viewers’ emotional center but also inform the audience of the problem (“analyzing and synthesizing data” – course website).

While the students are learning about foster care, the novel will be introduced.  The novel will be taught through Socratic Seminars, a discussion tool that allows students to lead the discussions with the teacher just observing without being involved.  Students come up with questions about the novel while they are reading and bring those questions to the seminar.  Seminars count as a test grade, but students will also be expected to do writing assignments, quizzes, and journals along the way.

Students continue the unit with creating a screenplay, storyboard, and finally a public service announcement over their critical topic (“communicating finding and conclusions” – course website).  These elements take the students through the real-life steps a film-maker goes through in order to create a film project.

TIMELINE OF UNIT
End of prior unit

Day 1-5  
Introduce storyboard unit



Split students into groups and assign narrative poems



Give students time to work in class on storyboards



Give notes over textbook throughout work days

New unit

Day 1 

Show students an example of a Public Service Announcement 

Search for articles over foster care




Found on CQ Researcher



Handout “Screenplay Writing”

Assign parts 1-3 of Screenplay Writing

Day 2

Discuss article findings with class



Guest speaker from local Child Protective Services

Collect parts 1-3 and meet with students

Day 3

Give out novels, Finding Fish by Antwone Fisher



Handout reading schedule



Handout Socratic Seminar rules



Go over requirements for reading and seminars


Give students time to start reading novel

Day 4

Collect screenplays



Screenplay peer revision



Revised screenplay due tomorrow



Have students bring items to work on storyboard tomorrow
Day 5

Storyboard work day



Meet with students about storyboards



Students meet with PSA groups to plan PSA topic

Day 6

Storyboard presentations



Students meet with PSA groups to set up filming

Day 7

Students turn in new topics (if not filming on foster care)



Seminar over beginning of novel

Day 8 

PSA due

Day 9

PSA reflection writing



Seminar over second part of novel
Standards

The following standards are covered throughout the unit.

English

12.3.2 Evaluate the way in which the theme or meaning of a selection represents a view of comment on life, using textual evidence to support the claim.

12.3.4

Analyze the ways in which poets use imagery, personification, figures of speech, and sounds to evoke readers’ emotions.

12.3.5

Analyze and evaluate works of literary or cultural significance in American, English, or world history that:


Reflect a variety of genres in the major periods in literature.

Were written by important authors in each historical period.

Reveal contrasts in major themes, styles, and trends in these historical periods.

Reflect or shed light on the seminal philosophical, religious, social, political, or ethical ideas of their time.

12.4.7 Develop presentations using clear research questions and creative and critical research strategies, such as conducting field studies, interviews, and experiments; researching oral histories; and using Internet sources.

12.4.9
Use technology for all aspects of creating, revising, editing, and publishing.

12.4.11
Revise, edit, and proofread one’s own writing, as well as that of others, using an editing checklist.

12.5.7
Use precise technical or scientific language when appropriate for topic and audience.

12.5.8
Deliver multimedia presentations that:


Combine text, images, and sound and draw information from many sources, including television broadcasts, videos, films, newspapers, magazines, CD-ROMS, the Internet, and electronic media-generate images.

12.5.10 Write or deliver a research report that has been developed using a systematic research process

Information Literacy

1.1.1 
Follow an inquiry-based process in seeking knowledge in curricular subjects, and make the real-world connection for using this process in own life.

1.1.3 
Develop and refine a range of questions to frame the search for new understanding. 

1.1.4 
Find, evaluate, and select appropriate sources to answer questions. 

1.1.5 
Evaluate information found in selected sources on the basis of accuracy, validity, appropriateness for needs, importance, and social and cultural context. 

1.1.6 
Read, view, and listen for information presented in any format (e.g., textual, visual, media, digital) in order to make inferences and gather meaning.
2.1.1 
Continue an inquiry-based research process by applying critical-thinking skills (analysis, synthesis, evaluation, organization) to information and knowledge in order to construct new understandings, draw conclusions, and create new knowledge. 

2.1.6 
Use the writing process, media and visual literacy, and technology skills to create products that express new understandings. 

3.1.1 
Conclude an inquiry-based research process by sharing new understandings and reflecting on the learning. 

3.1.2 
Participate and collaborate as members of a social and intellectual network of learners. 

3.1.3 
Use writing and speaking skills to communicate new understandings effectively. 

3.1.4 
Use technology and other information tools to organize and display knowledge and understanding in ways that others can view, use, and assess. 

3.1.5 
Connect learning to community issues. 

The model that best fits this unit is “Pathways to Knowledge”.  The are many benefits to consulting an inquiry model while teaching.  The model helps the teacher guide her students throughout a discovery.  It makes sure that the understanding is finished.  Without all of the pathways listed below, students are left without a complete knowledge of the information.  For example, if students research a topic but do not put together the information into a form of communication, they might not understand the purpose.  In another example, if students do not generate questions to start the inquiry process, they are lost when the actual researching begins in the library.  Each part of the inquiry model is vital to the overall process of learning.

Path 1: Appreciation and enjoyment
“Appreciation fosters curiosity and imagination, which can be a prelude to a discovery phase in an information seeking activity” (Pappas and Tepe).

Students typically enjoy film, so, in theory, they would enjoy film literature.  Because this course is a new offering this year, we were uncertain on the enrollment of each type of course.  After the students registered, it was obvious that most students were excited to learn about film.  During the introductory lecture series of the course over shots, angles, moving camera, mise en scene, and more, students are excited about learning the new terms.  They come to class with stories about watching movies with a different eye now.  They now see the job of the director, cinematographer, and screenwriter, and question why it done that way.  The beginning of this unit starts with an appreciation of film and an enjoyment of finding more information to create a film.

Path 2: Presearch

“The Presearch stage enables searchers to make a connection between their topic and prior knowledge” (Pappas and Tepe).

While preparing to research foster care, the students will generate a list of information they want to know about the topic.  What do they not know already?  Students will also come up with a list of key terms to use while searching on databases.  This presearching helps give them a goal and a purpose while in the library.  This path clearly connects to both sets of standards.  12.4.7 covers research questions and 1.1.3 involves the researching based on formed questions.  Annette Lamb’s inquiry model “8Ws” has a step that is close to presearching.  She calls her step “wondering.”  The wondering step includes brainstorming and coming up with questions for learning.

Path 3: SEARCH

“Searchers are open to using print and electronic tools and resources, cooperative searching and interacting with experts” (Pappas and Tepe).

The students will search in the library using databases.  They are also given the opportunity to ask their questions of a quest speaker from Child Protective Services.  This primary source helps to provide local, real-life information about foster care.

Path 4: interpretation

“Throughout this stage searchers reflect on the information they have gathered and construct personal meaning” (Pappas and Tepe).
After collecting their information from the guest speaker and the articles, students figure out what is the most vital information for their purpose.  They need to figure out what information will best portray their message.  This process is done through identifying statistics and pieces of information and writing a short paragraph to describe his/her vision of the PSA.

Path 5: Communication

“The Communication stage allows searchers to organize, apply, and present new knowledge relevant to their research questions or information need” (Pappas and Tepe).

The students will communicate their learning in multiple ways.  The first ways are to the teacher as the audience only – statistic descriptions, paragraph, and screenplay.    The last two ways include the classroom and the teacher as the audience.  Students present both their storyboard and PSA to the class.  Throughout the communication pathway, students are applying their knowledge of film and the research done about their topic.  This pulls together all of the information for the final product.


The lesson objectives are for the students to learn the standards listed above.  Throughout the unit, I hope the students are engaged, but I also know that it is important to make sure that standards are covered.

Student performance will be gauged throughout the unit with many forms of assessment.  Students will be assessed through daily bell ringers, which are chosen to reinforce the lesson of the day, writing assignments, participation in library and in discussions, periodic quizzes, rubrics/checklists, and peer revision.  I like to use multiple forms of assessments so that all types of students and learners can be successful in my classroom.

 I have included examples of formal assessments in the learning materials section.


Lesson Plan 


Film Literature



PSA
New Unit – Day 1

Lesson Objectives:

12.4.7


1.1.1


1.1.3


1.1.4


1.1.5


1.1.6

Model Step Covered:
Presearch


Search

Materials:
Video Projector with Internet Connection


Library


“Screenplay Writing” Handout (30 copies)

Bell Ringer (15 minutes)

“Who Will Cry” Poem 


Put poem on table for students to take to desks when they enter the classroom.

Public Service Announcement (10 minutes)

Video Projector


Ask students if they know what a PSA is.


Discuss elements if they know, if not show clips.


Use links from TeacherTube for public service announcement examples

http://www.teachertube.com/view_video.php?viewkey=d237e650116bc579d0d0
http://www.teachertube.com/view_video.php?viewkey=d36b602d3380b92c2476
Library (50 minutes)

Foster Care (5 minutes)


Have students generate 10 questions about foster care.


What do they want to learn about foster care and abuse?

Research (45 minutes)


Take students to library


Librarian will walk students through databases


Students need 2 articles printed today

Screenplay Writing (10 minutes)
Handout


Give students handout about screenplay assignment


Go over requirements


Assign parts 1-3 for tomorrow

Homework

Read articles (due tomorrow)

Do parts 1-3 of screenplay writing (due tomorrow)

Assessment

Collect Bell Ringer

Give participation points for working in library

Grade 10 questions while walking around in library

(HANDOUTS FOLLOW)

Storyboard Project

In order to put together a film story that flows well and captures all of the visual elements desired by a director, writer, and cinematographer, a visual layout is created.  This layout, called a storyboard, is a visual outline for a project.  A storyboard allows writers to see how their words match up with a director’s vision of how the scenes should look.  Cinematographers get an idea of what kind of shots they will need so they can plan for lighting, angles, distance, and settings.  
ASSIGNMENT:

You are part of a creative group looking to bring fame to a narrative poem by turning it into an animated short film.  Each member of the group will need to take on the roles to create the final product, a storyboard, but first the group needs to read the poem together.  (Your poem is randomly chosen.)  This is a fully collaborative project, and so all members will receive the same group grade.  Be sure that everyone participates and adds to the overall presentation.
Poetry Options: “Herve Riel” “The Highwayman” “Out, Out” “The Pied Piper of Hamelin”

ROLES:

1. Writer – Decides what material is essential to the plot and what can be cut and still make the story interesting for potential viewers. 
2. Director – Creates a visual representation for each of the key scenes.  You must have at least 12 key scenes. 
3. Cinematographer – Figures out what lighting/angles/shots/color/etc will be needed for each of the key scenes.

PRESENTATION:

Once you have made the important decisions, you will need to put everything together.  Each key scene will get a visual picture.  Underneath the picture will be the dialogue or narration of the poem.  Below that will be the directions for the cameraman that includes notes on shots/angles/lighting/etc.

You now have to sell your idea to the studio executives (teacher and class).  Create a poster board of your key scenes and descriptions of scenes.  Be sure to include neat artwork, vivid colors, and easy to read instructions (typed is preferred).  Be ready to explain your project during a 5 minute group presentation.  You will have one week to complete your presentation.

Presentations begin on Monday, November 17th.

GRADING:

Greenlighted 
A’s
 

best presentations

Back Burner 
B’s, C’s, or D’s
lacking in presentation, story, direction, or cinematography

Total Rewrite F’s


failure to complete or provide proper elements

Name:










Date:
Who Will Cry?
Who will cry for the little boy?

Lost and all alone? 

Who will cry for the little boy?
Abandoned without his own? 


Who will cry for the little boy? 

He cried himself to sleep. 
Who will cry for the little boy? 

He never had for keeps. 


Who will cry for the little boy? 

He walked the burning sand. 
Who will cry for the little boy? 

The boy inside the man. 


Who will cry for the little boy? 

Who knows well hurt and pain. 
Who will cry for the little boy? 

He died and died again. 


Who will cry for the little boy? 

A good boy he tried to be. 
Who will cry for the little boy

Who cries inside of me?

Think of how you would create a film story out of this short poem.  Write the story below (use the back if you need to).  Be sure to answer the questions above with your story.

Screenplay Writing

The overall purpose of this assignment is to read the articles on foster care and create a screenplay for a public service announcement (PSA).  Your screenplay will be created individually, but you can create a PSA in a group of no more than three.  It DOES NOT have to be on the topic of foster care, but your topic MUST BE approved by me, and the screenplay previewed by me.

1. Read the two articles on foster care/child welfare.

2. Create a list of main statistics/pieces of information to include in PSA screenplay.  Be sure to include enough pieces of information for a 2-minute commercial.  This information can be given in dialogue or onscreen writing.

3. Give a short description of overall plan for PSA.

4. Use page 422 in Understanding Movies textbook to help you create your screenplay.  

a. It should be descriptive with camera movements, actor directions, actors’ names, and setting changes, etc. in ALL CAPS.  

b. Create new paragraphs for dialogue and major shifts in the story.

5. Create a 6-frame storyboard for your PSA.  Use the same guidelines as the narrative poem storyboard project.  Use ½ sheet of poster board for the presentation of your storyboard.

Items you need to turn in:

Due Tuesday, November 17th:

1. List of information being used in PSA.

2. Short Description of overall plan for PSA.

Due Thursday, November 19th:

3. Full screenplay over foster care system

Due Friday, November 21st:

4. Storyboard over PSA to present to class.

Due Tuesday, November 25th:

5. PSA over approved topic (if you are doing your PSA over foster care, you do not need to do any additional work other than filming)

Other Topic PSA Requirements:

· PSA must not include more than 3 students from film literature class.

· Students must have topic approved by teacher.

· Students must turn in 2 articles about topic – information for PSA comes from these articles.

· PSA must have full screenplay approved before filming.

· PSA must be full 2 minutes.

· PSA must be taped and able to be played on due date (11/25)
Finding Fish

Reading Schedule

Reading is due on the date listed.  Along with having the novel read, you need to come to class with five seminar questions, one from each category.  These discussion questions will be used in the seminars.  A seminar will occur on each reading due date.  Seminars count as a “test” grade in the grade book.  You also should be prepared for written assignments and quizzes along the way.
11/24

Pre-memoir 



pp. 3-31



Chapters 1 and 2 


pp. 35-107

11/26

Chapters 3 and 4


pp. 108-227

12/1

Chapters 5 and 6


pp. 231-281

12/3

Chapters 7 and 8


pp. 285-351



Post-memoir



pp. 355-369
Socratic Seminar
Pre-Seminar Question-Writing:

Before you come to a Socratic Seminar class, read the assigned text and write at least one question in each of the following categories: 



WORLD CONNECTION QUESTION:
       
Write a question connecting the text to the real world. 

Example:  If you were given only 24 hours to pack your most precious
belongings in a back pack and to get ready to leave your home town, what
might you pack?  (After reading the first 30 pages of Night).

CLOSE-ENDED QUESTION:

Write a question about the text that will help everyone in the
class come to an agreement about events or characters in the text. This
question usually has a "correct" answer.

Example:  What happened to Hester Prynne's husband that she was
left alone in Boston without family?  (After the first 4 chapters of The Scarlet Letter).
OPEN-ENDED QUESTION:


Write an insightful question about the text that will require proof
and group discussion and "construction of logic" to discover or explore the
answer to the question.

Example: Why did Gene hesitate to reveal the truth about the
accident to Finny that first day in the infirmary? (After mid-point of A Separate Peace).
UNIVERSAL THEME/CORE QUESTION:


Write a question dealing with a theme(s) of the text that will
encourage group discussion about the universality of the text.

Example: After reading John Gardner's Grendel, can you pick out its existential elements? (Questioning about existence)
 
LITERARY ANALYSIS QUESTION: 

Write a question dealing with HOW an author
chose to compose a literary piece.  How did the author manipulate point of
view, characterization, poetic form, archetypal hero patterns, for example?

Example: In Mama Flora’s Family, why is it important that the
story is told through flashback?

Guidelines for Participants in a Socratic Seminar

1. Refer to the text when needed during the discussion. A seminar is not a test of memory. You are not "learning a subject"; your goal is to understand the ideas, issues, and values reflected in the text. 

2. It's OK to not to participate in every conversation. 
3. Allow all students to participate.
4. Do not participate if you are not prepared. A seminar should not be a bull session. 

5. Do not stay confused; ask for clarification. 

6. Stick to the point currently under discussion; make notes about ideas you want to come back to.

7. Don't raise hands; take turns speaking.

8. Listen carefully.

9. Speak up so that all can hear you.

10. Talk to each other, not just to the leader or teacher.
11. Discuss ideas rather than each other's opinions.
12. You are responsible for the seminar, even if you don't know it or admit it.
Expectations of Participants in a Socratic Seminar

When I am evaluating your Socratic Seminar participation, I ask the following questions about participants.  Did you…. 
Speak loudly and clearly?
Cite reasons and evidence for their statements?
Use the text to find support?
Listen to others respectfully?
Stick with the subject?
Talk to each other, not just to the leader?
Paraphrase accurately?
Ask for help to clear up confusion?
Support each other?
Avoid hostile exchanges?
Question others in a civil manner?
Seem prepared?

Socratic Seminar:  Participant Rubric

  

	  

A Level Participant 
	  

· Participant offers enough solid analysis, without prompting, to move the conversation forward 

· Participant, through his/her comments, demonstrates a deep knowledge of the text and the question 

· Participant has come to the seminar prepared, with notes and
a marked/annotated text   

· Participant, through his/her comments, shows that she is actively listening to other participants 

· Participant offers clarification and/or follow-up that extends
the conversation 

· Participant’s remarks often refer back to specific parts of the text. 

  

	  

B Level Participant 
	  

· Participant offers solid analysis without prompting 

· Through comments, participant demonstrates a good knowledge of the text and the question 

· Participant has come to the seminar prepared, with notes and
a marked/annotated text 

· Participant shows that he/she is actively listening to others
and offers clarification and/or follow-up 

  

	  

C Level Participant
	· Participant offers some analysis, but needs prompting from the
seminar leader 

· Through comments, participant demonstrates a general
knowledge of the text and question 

· Participant is less prepared, with few notes and no
marked/annotated text 

· Participant is actively listening to others, but does not offer
clarification and/or follow-up to others’ comments 

· Participant relies more upon his or her opinion, and less on the text to drive her comments 



	  

D or F Level Participant 
	· Participant offers little commentary 

· Participant comes to the seminar ill-prepared with little
understanding of the text and question 

· Participant does not listen to others, offers no commentary to
further the discussion        

· Participant distracts the group by interrupting other speakers or
by offering off topic questions and comments.

· Participant ignores the discussion and its participants 




Screenplay Writing Checklist

	Requirement
	Point Value
	Points Earned

	2 articles
	10
	

	List of info from article
	10
	

	Paragraph

	10
	

	Screenplay
	
	

	Incorporates information from articles
	15
	

	Gives movement in CAPS
	10
	

	Appropriate for audience
	15
	

	Follows purpose of PSA
	15
	

	Uses different camera shots/angles
	10
	

	Storyboard
	
	

	On poster board
	5
	

	Visually appealing
	15
	

	Gives proper camera shots/angles
	10
	

	Gives proper descriptions/purpose
	10
	

	Includes dialogue
	5
	

	PSA
	
	

	Follows purpose of PSA
	10
	

	Topic approved
	5
	

	2 minutes in length
	5
	

	Matches screenplay/storyboard
	20
	

	Uses research appropriately
	10
	

	Visually appealing
	10
	

	
	
	

	Total Points
	200
	

	
	
	


Name: ___________________





Date: ___________
Finding Fish Quiz – Chapters 3 and 4

1. In the beginning of Chapter 3 we have multiple events that occur at church or as a result of church.  What are some of the major events?  What is significant about Mizz Pickett’s reactions to these events?

2. Describe Mrs. Profit and her affect on Antwone.

3. Antwone writes in Chapter 3, “I don’t feel new.  My body feels old, weathered before its time, like tires on a car that’s been driven too much in too short a period.  And I think that even if I ever wore new clothes, I would still look dull or faded.  Children are supposed to be new and most of them are.  But not me.”  What do you think this means; what is your reaction to a child saying feeling this way?  Why do you think Antwone includes these thoughts in the book?

4. Who is Brother, and what role does he play in the story of Antwone’s life?

5. What eventually happens to Dwight in Chapter 4?  What is the cause?

6. Do you feel that Antwone’s maturity has been stunted as a result of his childhood experiences?  Back up your opinion with examples from the novel.

7. Why do you think Antwone doesn’t believe Mizz Pickett when she threatens to kick him out?  Why do you think she finally does?

8. What does the scene in the social services office say about Mizz Pickett?


Some questions I might ask students/colleague:

1 Did you understand all aspects of the assignment?  If not, what didn’t you understand?  What would have helped?

2 What was the strongest part of the unit?  Why?

3 What was the weakest part of the unit?  Why?

4 What would you change about the Screenplay assignment?

Some questions I might ask a collaborating teacher:

1 What would have helped you with your lessons?

2 Was the library effective in its lesson?

3 Did the students need any additional help when you left the library?

This information will greatly help build an evidence-based program.  Without this documentation of feedback, there is no way to build the lesson and program to be better in the future.  Once there is the feedback, both the teacher and librarian can sit down and plan to make this unit different.  It can also help the future of another time of collaboration.  Because collaboration is key to a successful library program, without this evaluation, a librarian would never know if she was meeting the needs of her patrons.  I asked the above questions to a colleague of mine who also teacher film literature.  Her response via email follows.

	From:
	Ellen Good
	Wednesday - December 3, 2008 12:18 PM

	To:
	Lucy Gellert 

	Subject:
	Re: project


Overall, I think this looks like an excellent unit that would be very affective in a film literature classroom. I particularly like the storyboard project and PSA project assignments. These assignments both require that the students apply the knowledge of cinematography learned in the beginning of the unit and allow them to interact with literature. The storyboard project appeals to me, as a teacher, because it draws students into an in-depth analysis of the literature in a fresh way. Using the perspective of a director, students will make choices about shots, angles, lighting, etc. based on their interpretation and analysis of the literature. The use of film terminology and the director/cinematographer approach could pique interest in previously unmotivated students. I also like the idea of the PSA project, for similar reasons. This project allows the students to have a hands-on experience with researching pertinent information before reading the literature, script writing, and producing a film. It seems that students would have fun while again applying their knowledge of film. My only concern with this project is the need for technology that students may or may not have access to. If the technology was made available by the school, it would not prevent any students from being able to complete the project.
Again, this unit has many features that I like and would be inclined to use in my own classroom. Good work!


Course Website for information regarding information inquiry and inquiry model.

Socratic Seminar handout was adapted from website: http://www.studyguide.org/socratic_seminar.htm#Pre-Seminar%20Question-Writing:
Screenplay assignment was adapted from Mt. Vernon High School colleague Shannon Schiller.

All other handouts and lessons were created by my own thoughts and planning.
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Teaching Materials





Questions to ponder:  What happened to the little boy?  Why is he all alone?  Who might cry for him?  Why is the author asking the reader to cry for the boy?  





List 5 more questions you can get out of the poem.  What do you want to know?
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