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American Author Project: An Information Inquiry Approach

Student Audience:   Describe your students. If possible, use a real setting even if you won't be able to implement your lesson. Include general characteristics, class size, grade level, and the instructional setting (small/large school, rural/urban, rich/poor). What entry skills do students have in terms of information literacy? What experiences do they possess? What are their attitudes and interests? What motivates them? How does this impact your approach? How will you connect this learning experience to the "real world"?


When I was a student here at Brown County High School, a quarter century ago, juniors in American Literature were required to write the dreaded research paper.  The paper was to address the life, major works, and critical response to an American author selected at random from a prescribed list. This project consumed the last half of the spring semester and resulted in unwieldy, half-baked essays of around 20 pages.  These papers also required a complete typed outline and a minimum of 300 note cards.  


Fast forward to the present and the vision is little changed.  The hair and clothing styles are different, but the dreaded project still looms over the heads of the trembling juniors.  That is a bit dramatic, as well as misleading.  Mrs. Thomas and Mrs. Mannix, who are the classroom teachers in this proposed collaboration, are excellent teachers who make heroic efforts to guide and support students through the process of crafting a research paper.  Mrs. Thomas, especially, is the one who brought the multi-genre project to my attention and encouraged me to brainstorm ways to think even further outside the box. 

This project is designed for juniors in high school.  It will be used by the three classes of English 11A, which are Core 40 students on a college prep track.  The course is American Literature. The classes each average around 25 students.  The school in which this lesson will be taught is Brown County High School.  This is a rural school of approximately 800 students with some fairly desperate socio-economic conditions.  Our available resources are limited to a library with an aging collection and a lab of 25 internet-accessible computers.  The unit will include a field trip to the main library at IU, Bloomington to augment access to paper sources as well as to expose students to the campus and true academic research.  


The English department at Brown County High School, though small and under-funded, maintains very high standards.  By the time that students are juniors, particularly those in the academic tracks, they have had a good deal of practice with research in the library and on the internet.  In the fall semester of this year alone, they will have done three mini-research projects and papers.  They are familiar with the basic resources available and know how to use the card catalog (yes, a card catalog!) to locate paper sources.  Their basic internet search skills are present also, though mostly limited to the Google/Wikipedia level of inquiry.  


Motivation is a factor.  We are victims of what is known as “Brown County Syndrome” which is an apathy best summed up as “could have, but didn’t.”  These students are conditioned to think that failure is the most likely (hence easiest) outcome.  Making things relevant is, thus, always a crucial aspect of any project assigned.  This unit has been designed to demonstrate its relevance in each step of the project as well as offering students the opportunity and freedom to take ownership of the final forms the project can assume.  Combining aspects of resume building, job application skills, and creative writing to the project will give it a much stronger sense of importance as well as connecting it more closely to the “real world.”

Information Inquiry Role: Provide an overview and outline of the entire unit and the role of information inquiry in the unit. What approaches will you use to increase information fluency? Be sure to cite professional literature (texts assigned, web resources, supplemental readings, literature located beyond class assignments, and information from the Indiana State Department of Instruction and Standards). Your unit may address a number of Academic Standards.  Also, discuss how you would collaborate with a classroom teacher. Although it's helpful to identify a "real teacher" for this collaboration, it is not required. If you are currently teaching, feel free to use your own class. However also consider how you might involve the media specialist. (750-1500 words)


The goal of this teaching unit is to have students explore the biographical, creative, and critical sources related to authors of American literature. Instead of having students craft one massive, make-or-break paper containing all of these elements, the idea is to have students participate in activities which focus on each of the three elements individually. Not only will this provide better pacing to the unit and create more student interest, it will allow better teacher oversight and provide more opportunities for active teaching and true information inquiry.  The three subsections to the unit are as follows:

· Author Biography:  In this phase of the project, students will research the lives of the author they have chosen. They will use the information to create a professional résumé of their author. 

· Author’s Works:  After reading works by the author, the students will use their personal knowledge of the author’s works to create a multi-genre portfolio.

· Critical Analysis: The final stage of the project will be a paper, but not the massive one of years past.  This will be a 5-7 page assessment of the critical responses to their chosen authors. This will involve a synthesis of all knowledge learned in other parts of the project to create a thorough assessment. 

These three phases of the project will address a variety of standards for both course content as well as library standards. (Standards directly copied from Ideanet).  While aspects of this project will apply tangentially to multiple content standards, the ones being addressed directly are as follows:

· 11.3.1:  Analyze characteristics of sub-genres, types of writings such as satire, parody, allegory, and pastoral that are used in poetry, prose, plays, novels, short stories, essays, and other basic genres.

· 11.5.9: Write academic essays such as an analytical essay, a persuasive essay, a research report, a summary, an explanation, a description, or a literary analysis that:  develops a thesis, creates an organizing structure appropriate to purpose, audience and content, includes accurate information from primary and secondary sources and excludes extraneous information, makes valid inferences, supports judgments with relevant and substantial evidence and well-chosen details, uses technical terms and notations correctly, and provides a coherent conclusion.
· 11.5.10:  Write or deliver a research report that has been developed using a systematic research process (defines the topic, gathers information, determines credibility, reports findings) and that: 
· Uses information from a variety of sources (books, technology, multimedia), distinguishes between primary and secondary documents, and documents sources independently by using a consistent format for citations.

· Synthesizes information gathered from a variety of sources, including technology and one’s own research, and evaluates information for its relevance to the research questions. 
· Demonstrates that information that has been gathered has been summarized, that the topic has been refined through this process, and that conclusions have been drawn from synthesizing information.
· Demonstrates that sources have been evaluated for accuracy, bias, and credibility.
· Incorporates numeric data, charts, tables, and graphs.

· Organizes information by classifying, categorizing, and sequencing, and demonstrates the distinction between one’s own ideas from the ideas of others, and includes a bibliography (Works Cited).
Literacy standards will also be addressed by this project, in particular those that follow:

· ILS-1: The student who is information literate accesses information efficiently and effectively. 

· ILS- 2: The student who is information literate evaluates information critically and competently. 

· ILS- 3: The student who is information literate uses information accurately and creatively. 

· ILS- 4: The student who is an independent learner is information literate and pursues information related to personal interests. 

· ILS-5: The student who is an independent learner is information literate and appreciates literature and other creative expressions of information. 

·  ILS- 6: The student who is an independent learner is information literate and strives for excellence in information seeking and knowledge generation. 

What follows is a more detailed description of the three phases of the unit project and the role that information inquiry will play in each one.  The amount of collaboration between the classroom teachers and me as the library/media specialist will be great.  The classroom teachers will carry out the actual “teaching”, while my role will be more support and direction.   My degree is in English and my background allows me to guide and assist students in all areas except in those of the actual grade assessment.  To help with crowd control and due to personal connections, I will also accompany the field trip to Bloomington to the IU Library.

Part I – Author Résumé

To complete this portion of the project the students will have to research the life of their authors to the point that they are capable of “selling” their author in résumé form.  The two-fold benefit is that they will be using the information they learn in a more creative form than a narrative paper such as “Mark Twain was born in Hannibal, Missouri, etc.” in addition to learning the basics of writing résumés.  A follow-up activity to this unit would be to have students create their own résumés. 

The first step will be to take students to the library-media center to research biographical information on their chosen authors.  The decision to have them research freely before imposing the requirements of the résumé will encourage more of the “webbing” stage of the 8 W’s  which “directs students to locate, search for, and connect ideas and information. One piece of information may lead to new questions and areas of interest. Students select those resources that are relevant and organize them into meaningful clusters” (Lamb, 8W’s).

The research stage of the process will also involve a field trip to the IU main library where students will not only find biographical resources about their chosen author, they will make the selection of works by their authors and critical amplification that will be used in Parts II and III.  An on-going activity during Part I will be to have students read their author’s works in order to prepare for the requirements of Parts II and III. 

After students have assessed the biographical resources about their author, they will be taught the basics of resume writing.  (This will be dealt with in-depth in the following section).  They will craft résumés about their author which reflects the strengths and life experiences of that person.  The culminating activity will be to put the students in “hiring committees” of three and using complete sets of all résumés from the class, hire an English faculty from the author “applicants” to replace the current staff. 

Part II – Multi-Genre Portfolio
While students may use the resources of the library-media center for this activity, much of it will be done during class time, but in independent work.  I fully expect students to want to come to the library to check out facts, type in the lab, or just work quietly in a space more conducive to creativity than in the classroom.  Again, the role of the librarian, and classroom teacher, in this phase of the project is more of mentor, and guide.  This activity is the most free of the information inquiry tasks that will be assigned in the unit.  Despite personal inclinations to “help” by doing, my job is to maintain a Yoda-like Socratic method to encourage students to make their own way to enlightenment. 

Tom Romano’s book, Blending Genre, Altering Style, was the springboard for this activity which does a great job of allowing students to explore, recombine, and be creative with the materials they have read.  It goes beyond rote recitation of facts and transcends the limits and strictures of a traditional book-report style paper. When completed the multi-genre portfolio should reflect students’ understanding and interpretation of the group of works read by their author.  The different genres might convey reaction to the works, themes/characters/ideas presented in the works, or information about the author.  Finished portfolios will contain:

· at least 7 entries, each of a different genre (comprising at least 10 typed pages)

· a preface, foreword, introduction, or letter to the reader

· a bibliography

· end notes

· unifying elements—ideas/repeated phrases/etc. that connect each piece

Part III – The Analysis Paper

This portion of the project is the most straightforward and will lead students to synthesize all they have learned about their author.  The assignment for the paper reads as follows:

“This paper requires you to incorporate your ideas about the authors’ works, biographical information about the author, and critical analysis of the author into a coherent, tenable thesis that you support with your own ideas and ideas from your sources.  Your thesis should not be:  “The author’s life caused him/her to write about what he/she wrote about.” Think on a higher level!  We will be working on thesis statements in class.  Think: what unifying themes do I see in the works?  What similar characters can be found in the works?  What distinguishing literary elements, textual features, or style can be found in all the works? “
Information Inquiry Model: Provide a discussion of the model used, adapted, or created. A created model doesn't need to be complex.  Discuss the benefits and drawbacks to incorporating an Information Processing Model into the classroom. Identify and elaborate on one specific model step you will address in a detailed lesson(s). Compare the step in your model to other models. Be sure to cite professional literature in your discussion. Connect your step with the subject area and information literacy standards you are addressing. (750-1500 words)

For those in the classroom, life moves incredibly quickly.  We all know what happens to prep periods theoretically set aside for planning.  They are eaten up by the million mosquito bites of life in the education world. For this reason too many projects are carried out in simple, unsophisticated style.  Look it up, process it, write it down, and turn it in.  It is quick, easy, and does show [limited] results in student performance.  This is good, but is it good enough?  My grandfather’s lasting words of wisdom to us were always “P7” – which he said stood for “Proper Prior Planning Prevents Pretty Poor Performance”.  (He said something else, actually, but we’ll keep our G rating).  This is the case in education as well.  Using an Information Processing Model adds a great deal of time to the planning process.  This is its only main drawback.  The benefits are a more greatly engaged class and better student performance.  All the kinks can’t be worked out before hand, of course.  Teenagers kick off sparks of chaos like metal off a flywheel.  Nonetheless, crafting a lesson which incorporates some of the cutting edge research in the field can only benefit all involved. 

The information inquiry model used to guide this project is the one created by Dr. Annette Lamb known as the 8 W’s.  This eight stage process allows students to delve into a project with structure that allows for great individual expression.  This seems to complement the concept of this project which is to move beyond the traditional research model into something that is both creative and flexible while still relevant to the strictures of state standards. 


The 8 W’s apply well to this unit because of the recursive ability of Dr. Lamb’s model.  While much of the research for the entire unit will be carried out in Part I, the information needed for the subsequent parts will also refer back to it as well.   This sifting of information fits well into the Wiggling category.  The following section will briefly show how each of the 8 W’s adapt to the American Authors Unit.  A more in-depth example of how one specific W – Weaving – features in the project will be explained subsequently.    

The first of the 8 W’s as defined by Lamb is “Watching” (Exploring).  This step “asks students to explore and become observers of their environment. It asks students to become more in tune to the world around them from family needs to global concerns” (Lamb, 8 W’s).  In reference to the American literature course, the watching phase has been going on throughout the fall semester as the class has chronologically explored American literature from its foundation.  This is the phase in which the teacher through lecture and discussion has, hopefully, instilled interest in the subject and given it the relevance that will inspire our students to pursue the author project with enthusiasm. \

The second of the 8 W’s is “Wondering” (Questioning). This “focuses on brainstorming options, discussing ideas, identifying problems, and developing questions” (Lamb, 8 W’s).  In reference to the project, this is when students will be searching for an author to select who they feel “speaks” to them and whom they wish to explore in greater depth. The wondering will also carry on into the first phases of the research portion as they try to grapple with the approaches they will take to learn as much as they possibly can about their author.

The third of the 8 W’s is Webbing (Searching).  This step “directs students to locate, search for, and connect ideas and information. One piece of information may lead to new questions and areas of interest. Students select those resources that are relevant and organize them into meaningful clusters” (Lamb, 8 W’s).  This is always an exciting stage to watch as students are led by their discoveries to even greater “eureka’ moments. This phase will encompass the initial research portion in house as well as the field trip to IU where students will physically move from one source to another weaving their way through all that storehouse of knowledge. 

The fourth W is “Wiggling” (Evaluating) and all educators would agree with Lamb that this “is often the toughest phase for students. They're often uncertain about what they've found and where they're going with a project. Wiggling involves evaluating content, along with twisting and turning information looking for clues, ideas, and perspectives” (Lamb, 8 W’s). This stage of the process will be used in Part I as students begin to organize their biographical information into categories preparatory to making the résumé.  What will help make this transition smoother is that this is the point at which the teachers will provide the structure of the project by teaching the requirements of the résumé.  Wiggling will also be used as students read their author works in Part II.  It will finally be used as they sort their information to develop a thesis for Part III.  As stated earlier, the recursive ability of the 8 W’s model makes it ideal for this labyrinthine unit. 

The fifth W is “Weaving” (Synthesizing). This “consists of organizing ideas, creating models, and formulating plans. It focuses on the application, analysis, and synthesis of information” (Lamb, 8 W’s).  In the American authors unit, weaving will occur as the students translate the biographical information gleaned from research into workable résumé terminology and concepts.  This is what synthesis is: the combination of disparate elements into a new end product.  What begins here will be developed further in wrapping.  In Part II, much of the multi-genre creation will be done in this stage as well as students create new and different takes on their inspirational source. 

The sixth W is “Wrapping” (Creating) which “involves creating and packaging ideas and solutions” (Lamb 8 W’s).  This is the phase in the project when students will settle on a résumé format and begin the crafting of their final product.  

The seventh W is “Waving” (Communicating). “This is communicating ideas to others through presenting, publishing, and sharing. Students share their ideas, try out new approaches, and ask for feedback” (Lamb, 8 W’s).  The waving process occurs in this project when students turn in each phase’s assignment.  The multi-genre portfolio requires one performance component which is the most active example of waving. 

The final W is “Wishing” (Assessing). “This is assessing, evaluating, and reflecting on the process and product. Students begin thinking about how the project went and consider possibilities for the future” (Lamb, 8 W’s).   In this project the assessment for Part I will occur when students work in groups to evaluate the résumés and hire the “winners”.  The other assessment will be in the form of the grades assigned according to the rubric outlined later in this work. 

Of all the stages, the one in which I as library media specialist will get to be most actively involved (not as in actively helping students find and check out books) will be the weaving stage.  The two sample lessons which will be developed in full will be the weaving stage in Part I (author résumé) and the weaving stage in Part II (multi-genre portfolio).   As this involves a lot of independent time, students will be in the library working singly and I will get to help with “keeping their hamsters on the wheel” as a former mentor used to put it.  I will serve as sounding board and guru.  I really enjoy this part of my job the most as we see the kids expanding visibly as they create.   I like that this project involves a creative use of facts and am eager to see what the résumé project weaves.   

Most of the models for information inquiry involve a step analogous to “weaving”.  The five A’s of Ian Jukes includes the step “applying” which is similar, but sounds clinical (Jukes, 5 A’s).  I like the mental image of weaving implying a sort of domestic craftsmanship and a gentle blending of single threads into a new garment. Debbie Abilock’s Noodle Tools has communicating/synthesizing building block, but this also doesn’t exactly describe what I want to convey.  

The standards that will be addressed specifically in the weaving lessons of this unit will be 11.5.10 as students synthesize multiple sources to create their author résumé.  The multi-genre portfolio will use standard 11.3.1 as they explore myriad genres to craft their portfolio entries. Both weaving activities will address ILS standards 3, 4, and 5 as they use information in creative ways to make their résumés and of personal interest as they choose their multi-genre entries.  An appreciation of literature will be engendered by simultaneously reading and generating creative writings. (Standards from Ideanet). 
Student Performance: Provide a description of the lesson objectives and expected student performance including a statement of the expectation and a tool for evaluation (i.e., checklist, rubric, quiz). Discuss what evidence you accept as proof that students have successfully mastered the lesson contents. Consider both the product and the process assessments. Include examples such as sample products generated by "real" students or samples that you created yourself. (250-500 words)


The lesson objectives of this Unit are in line with the specifications of the previously stated standards. The focus of the two lessons spotlighted in the next section will be on the compilation of research materials to create the two projects. The objectives are that students, upon completion, will be able to:

· Generate basic résumés and understand the necessary components.

· Analyze characteristics of sub-genres and create works in multiple styles.

· Use information accurately and creatively. 

· Pursue information related to personal interests.

· Appreciate literature and other creative expressions of information.

The student expectations for these two lessons are realistic, yet optimistic.  Upon completion of these projects, students will have created one author résumé and a multi-genre portfolio with a minimum of seven entries.  The complete description of overall expectations is appended to the assignment handouts in the “Learning Materials” section.  The grading rubrics for the two projects are as follows:

Résumé Project – (100 pts. Possible)

Multi-Genre Project – (100 pts. Possible)

Organization/Format – 10 pts.


Required # of genres: 14 points possible

Education Info – 20 pts.



Introduction: 10 pts.

Work History – 20 pts.



Bibliography: 5 pts.

Achievements – 15 pts.



End Notes: 10 pts.

Additional Facts – 5 pts.



Unifying Element: 10 pts.

References – 10 pts.



Analysis/higher level thinking: 20 pts.

Creativity – 10pts.



Presentation: 16 pts.

Presentations – 10pts.



Aesthetics: 5 pts.







Writing: 10 pts.

Throughout the course of the projects, expectations and requirements will be reinforced verbally as well as being made clear on all project materials.  In projects like this, teachers usually have a good idea of how individuals are progressing and can avert potential disaster by a well-timed push in the right direction. Completed projects which satisfy the expectations will automatically demonstrate that students have mastered the skills required. 

This is an untried project, so there are no actual samples of what will be created.  Templates will be provided in the next section which will demonstrate the type of end product that is anticipated. I am really eager to see what sorts of things come out of the résumé assignment.  I can envision job applications from Hemingway showing his willingness to coach, or one which emphasizes Twain’s journalistic background as a reason why he should be yearbook and newspaper advisor.  Louisa May Alcott actually had teaching experience and Poe could teach creative writing, although his substance abuse might get him fired quickly.  The guidelines are specific enough that all projects should fall within an acceptable range. 

Teaching Materials: Provide a detailed lesson (or short series of mini-lessons) focusing on one step in an information model including the standards addressed (both content and information/technology). Your lesson plan should be in sufficient detail that a substitute teacher could teach the lesson without additional guidance. Include elements such as a detailed outline, a storyboard, timeline, activities, assessments, etc. For example, your lessons should have activities such as springboards, information exploration, active involvement, and closure/transition. Feel free to use whatever "terms" match your planning experience. Since this is a collaborative assignment, you will need to identify roles and responsibilities for each instructor (library media specialist and the classroom teacher).All the materials needed to teach the lesson should be included such as handout materials, presentation materials, website links, samples, examples, list of props, list of technology requirements and supplies, and other resources. These should all be in electronic form, if possible. (1000-3000 words plus teaching/learning materials)
This unit is of great scope and will absorb several weeks of class time.  The steps have been outlined previously.  This portion of this Unit Plan will highlight two of the lessons used which demonstrate the step in Lamb’s model known as “Weaving”.  The first lesson is from the Author Résumé project in Part I and the second is from the Multi-Genre Portfolio assignment in Part II.  Each lesson will begin with an introductory lecture/presentation period followed by two periods of independent work/research.

Materials: The materials needed for both of these lessons are a computer with internet access, an LCD projector and screen, an overhead projector, and the resources of the library/media center and computer lab. Classroom sets of the handouts as well as transparencies of the handouts should be prepared in advance. 

Author Résumé Lesson:  

General Timeline

	Day 1
	Day 2
	Day 3

	Résumé Assignment Introduction and Project Explication.  Introduction to résumé format and exploration of various templates. 
	Weaving:  In this independent work time, students will begin to sort and craft their authors’ lives into various forms to find an appropriate style.
	Weaving » Wrapping: This period sees the creation begin to assume a final shape pending submission for the culminating class activity in the next session.


To complete this portion of the project the students will have already completed the preliminary research into the life of their authors to the point that they are capable of “selling” their author in résumé form.  The two-fold benefit is that they will be using the information they learn in a more creative form than a narrative paper such as “Mark Twain was born in Hannibal, Missouri, etc.” in addition to learning the basics of writing résumés.  A potential follow-up activity to this unit would be to have students create their own résumés. 

To this point in the project, students have been working their way through biographical material on their authors ranging as they wished.  This was to allow them to explore and follow leads which seemed important to them.  This is not wasted time because this phase of “webbing” will prove invaluable as they enter the multi-genre portfolio phase of the unit. Today they will have their purpose focused on a specific target: résumé writing.

This portion of the project will be handled by me, the library/media specialist.  I have some previous experience with career counseling and have the greatest familiarity with the process of drafting and crafting résumés.  The classroom teachers will assist in supervising and troubleshooting, but Day 1 of this phase is my baby. 

DAY 1: The class begins with an introduction to the résumé assignment.  With luck the students will be intrigued and even amused by the concept.  (Fingers crossed!)   The assignment sheets will be passed out (Student Handout 2) and the transparency of the assignment will be put on the overhead. I will discuss the parameters of the assignment and the sorts of end products we are expecting to see.  The end activity of using the résumés to hire a new English department will also be explained.  This will give the incentive of peer approval to encourage serious work. 

After having explained what we are going to do with the résumés we will then segue into what a résumé looks like.  I don’t currently have access to them, but Mrs. Mannix and Mrs. Thomas are going to provide me copies of their personal résumés to share and I will draft my own on the overhead to demonstrate as well. 

We will then move to the internet using the LCD to show the entire class the internet resources to be used for this assignment.  There are many different sources out there, but the principal ones we will use are Résumé Templates found at http://www.resumetemplates.org/templates/  and Résumé Resources found at http://www.resume-resource.com/. Additionally we will look at the job application form for employment at Brown County Schools which is found on-line at http://www.brownco.k12.in.us/jobs/application.htm.  

The first day’s lesson will conclude with a general discussion and question and answer about the project.  We will even brainstorm some activities and options.  For example, many of the author’s homes are now open as museums.  It would be a viable option to find a street address and phone number for the Mark Twain House Museum in Hartford on-line and include that as contact info in the résumé. Accuracy is important, but sometimes creativity wins more points.  The students will leave with their minds whirling with possibilities.  (Additional pathfinders to resources will be available for those who have lost them, in case additional spot research needs to be done to fill in any gaps. (Student Handout 1)).

DAYS 2 & 3:  Let the Weaving begin!

This is the time when students will be arranging, rearranging and connecting information gained from all their research into this project.  Both the classroom teacher and I will be on-hand to guide and re-direct any students who are flailing, but most of the process is designed to be done by the students who are learning and growing as independent and literate information seekers and processors.  I will do my best to maintain my Yoda-like position.  I always have a tough time with the old teaching someone to fish versus giving them a fish.  I’m a helper; I like to give them fish and solve their problems.  It’s a chronic failing of most of us in the business, I think.   


By the end of the third day of this lesson, students will be completing their rough drafts of the résumé and typing them up on the computers in the library.  This will be the completion of the weaving stage and the beginning of the wrapping stage. All the adults will be available to serve as resources, lifesavers, and troubleshooters as the students have the requisite melt-downs over Word issues like fonts, printer issues, etc. etc. The expectation is that by the start of the next class session all of the résumés will be complete and ready for submission.

Multi-Genre Portfolio: 
General Timeline

	Day 1
	Day 2
	Day 3

	Multi-Genre Portfolio Introduction and Project Explication.  General discussion of various project options. 
	Weaving:  In this independent work time, students will begin to sort all the options and begin to craft their multi-genre portfolio entries. 
	Weaving » Wrapping: This period sees the creation begin to assume a final shape pending submission for the culminating class activity in the next session.



To complete this portion of the assignment, students will have already read a pre-determined number of works by their author.  This number is on a sliding scale worked out by Mrs. Mannix and Mrs. Thomas which seems to take into account not only the output of the authors involved but the academic abilities of the students.  A general rule of thumb is two novels, ten short stories, or twenty poems.  These works were selected in the initial research phase and students have been reading them independently as they worked through the research and résumé assignments.  (Don’t worry!  The English teachers and I are well aware that many students haven’t done any reading yet.  The multi-genre assignment will force them to scour the works in any case.  Working ahead will reward those who were diligent().

DAY 1: This day will be much like the introduction to the résumé project.  Again the library will be the site, due to the availability of the technology, but the classroom teachers will give the introductory lecture over both the multi-genre portfolio and the subsequent essay assignment.  The assignment sheets are appended (Student Handouts 3 & 4). Again transparencies of the handouts will be shown to go over the process line by line. 

The first day’s lesson will conclude with a general discussion and question and answer about the project.  We will even brainstorm some activities and options.  Using some contemporary movies and books like Harry Potter we will discuss some possible entries.  This should stimulate their thoughts and direct their attention to their own stores of knowledge about their authors.  The students will leave with their minds whirling with possibilities.

DAYS 2 & 3:  Let the Weaving begin!

This is the time when students will be arranging, rearranging and connecting information gained from all their research into this project.  Both the classroom teacher and I will be on-hand to guide and re-direct any students who are flailing, but most of the process is designed to be done by the students who are learning and growing as independent and literate information seekers and processors.  Again, it’s time for the Master Yoda act.  Let them develop their own projects.  There’s an illustration that is always used about butterflies in cocoons.  If you help the butterfly by ripping open the cocoon, their wings will not work properly and they will be crippled.  It is the struggle to emerge which strengthens the butterfly and allows it to become whole.  I think that is what information inquiry models are designed to do.  Protect the learners’ cocoons, but allow them to struggle a bit and become stronger, independent creatures.    

Learning Materials: Provide a detailed resource that will guide students through the learning experience. These materials may include the following elements: introduction/motivation, task, process, information resources, guidance, product guidelines, assessment tool, concluding activities. You might also provide other resources such as anticipation guide, concept map, project checklist, peer assessment, or other organizational tools. (Length depends on age of students and needs).


This section is where I have included all the handouts which will be given to students.  Most of them should be self-explanatory, but they are a pathfinder for preliminary research on American Authors, a guide to the résumé project, and the project guides for the multi-genre report and the critical essay.  All other information will be generated by the students as they progress through the process on their own paths. 

Student Handout 1
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A Pathfinder to the Sources in the BCHS Library
This pathfinder is designed to help you find the sources needed to write a paper about an American author.  Step by step let’s list the sorts of information you will need….. 

1. Biographical Information 

2. Author’s Own Works

3. Critical Responses

These works will be found in different places in the library.  Some will be in more than one place.  Here are the areas of the library in which to look and some examples of the types of information you will find in each:

Reference: This is the area closest to the door under the large sign marked “Reference.  Here are the set of encyclopedias, and any other book whose call number begins R or REF.

Compton’s Encyclopedia – REF COM

This is a general encyclopedia.  Authors, if included will be listed alphabetically by last name.  This will give you basic biographical information and in some cases a list of the author’s works and some brief critiques of their work.

Encyclopedia Americana – REF ENC

This is another general encyclopedia.  Authors, if included will be listed alphabetically by last name.  This will give you basic biographical information and in some cases a list of the author’s works and some brief critiques of their work.

Encyclopaedia Britannica – REF ENC

This encyclopedia contains general information, but has some special features.  In some cases there will be long articles with more in-depth information.  Use the index to find your author (last name first). Follow the listing to the full article.

Contemporary Authors and Contemporary Authors, New Revision - REF 920 CON 

This series is a good source for authors who are still living or who have died in the past 10 – 20 years. This book contains both biographical and critical information, lists of authors’ works, and a bibliography of other sources to follow. The organization is unusual.  Several of the books are marked Index.  Use one of these to look up your author and then follow the listing to the correct volume for the full article.

Benet’s Reader’s Encyclopedia – REF 803 BEN

This is a good source for biographical and critical information.  Entries are listed alphabetically and contain both authors and titles.  

Modern American Literature – REF 809 MOD

This book is in multiple volumes, so choose the one contains your author’s last name. The entries for each author contain listing of critical responses to the author and their works, with full citations of the original source of the quote. This is useful to find critical responses to individual books,
S.H. 1- P.2
Dictionary of Literary Biography – REF 810 DIC

This is an excellent source for in depth biographical and some critical information.  The books are arranged by subject and time period.  You need to know when and where your author lived and if they were part of a literary movement. Once in the right book, the authors are listed alphabetically

The Oxford Companion to American Literature – REF 810.9 OXF

This is similar to Benet’s Reader’s Encyclopedia in being a good general reference to both titles and authors.  Everything is listed alphabetically with a chronological index.

Magill Surveys – The American Novel – REF 813 AME

This source has good biographical and critical information. The table of contents in the front lists the authors covered in the book alphabetically and an index in the back lists the novels covered. 

American Authors and Books: 1640 to the Present Day -  REF 920.03 BUR

This is a ready reference source.  It lists American authors alphabetically with a listing of all of their published works with the years of publication.  This is a good source to lead to others.

After Searching through the general sources, the next stop is the card catalog.  This will direct you to books in the “stacks” – which is what librarians call the large sections of bookshelves.  The card catalog on the left is by subject. Looking up your author in this area will show you what books we have about your author.  The card catalog on the right is the author/title catalog.  Looking up your author in this area will show you what book we have by your author. Most of what you will be looking for will be shelved in one of two places-

Fiction Section: This section is organized alphabetically by author’s last name.  Books by your author will probably be shelved here and will have call numbers beginning FIC

Non-Fiction Section: This section is organized numerically, and then alphabetically by author’s last name.  Most of the books of literary criticism about American authors will have call numbers between 810 and 819. Collective Biographies will be found in 920. Autobiographies and Biographies are shelved alphabetically by subject’s last name in 921.

Once you have your print sources, you are ready to begin surfing the net for your required electronic sources.  Here are some of sites that are reliable and related to your topic:

Electronic Sources:

 Bartleby’s - http://www.bartleby.com/
This website, through INSPIRE, is a great source for biography and critical sources

Litfinder - http://www.litfinder.com/home.asp
This is another INSPIRE website which also has great links to many different sources.

Gutenberg Project - http://www.gutenberg.org/wiki/Main_Page
This site through INSPIRE has full texts of over 20,000 books online for those titles that are hard to find anywhere else. 

Other Places to Look: As you know, our library is small and our collection is limited, particularly for more recent authors.  Two excellent and nearby sources for more information are the Brown County Public Library and the IU Library.   

Student Handout 2
American Author Résumé Project

English 11A
A résumé is a document in which you sell yourself.  What is your background?  Where were you educated?  What makes you special?  What makes you the right person for the job?  All of these questions are answered by a good résumé.

In this project you will take the biographical information that you have gathered about your author and use it to craft a résumé for your chosen writer.  Use one of the examples from the resume resource pages we looked at on the internet as model. They can be found at http://www.resumetemplates.org/templates/  or http://www.resume-resource.com/ .  Imagine that your author is going to apply to teach English at Brown County High School.  

Here are some things to consider:

· What is your author’s educational level and background?

· What qualities or characteristics can you emphasize about them that would help them get the job? 

·  Which position would they best be suited for?  

· Does your author have a background in public speaking? Drama? Journalism?

· Is your author athletic? (Would he/she be willing to coach?)  

· Are there any major successes or awards that they have won?

· Do they have references? (These would be friends or acquaintances who would speak in their favor) be creative…. For example Harriet Beecher Stowe and Mark Twain were neighbors.  Maybe one could be cited as a reference for the other.  Hawthorne, Thoreau, Emerson, and Alcott all knew each other…. THINK OUTSIDE THE BOX!!!

A complete résumé should contain at least the following information:

1. Subject’s name and contact information (For this assignment city and state will be enough, unless you can find something more specific… again be creative!)

2. Educational History (where did they go to school?  Do they have a college degree?  What other training do they have?)

3. Work History (What jobs have they had?  What skills do they possess?)

4. Achievements (Have they done anything that would impress an employer?)

5. References (list at least three people who would recommend this person for a job. 

Grading Rubric: (100 pts. Possible)
Organization/Format ___/10

Education Info. 
____/20

Work History
____/20

Achievements
____/15

Additional Facts
____/5

References

____/10

Creativity

____/10

Presentation
____/10

TOTAL

____/100
Student Handout 3
Multi-genre Author Projects
English 11A

What is a multi-genre project?  

A multi-genre project contains several pieces of writing in different genres (types of writing) that convey your ideas and understanding of an issue, book, or group of books.  

What, exactly, is required?

Your multi-genre project should reflect your understanding and interpretation of the group of works you read by your author.  The different genres might convey your reaction to the works, themes/characters/ideas presented in the works, or information about your author.  You must have:

· at least 7 entries, each of a different genre (comprising at least 10 typed pages)

· a preface, foreword, introduction, or letter to the reader

· a bibliography

· end notes

· unifying elements—ideas/repeated phrases/etc. that connect each piece

· at least one genre that can be presented to the class (you could recite a poem, act out a dialogue, present a PowerPoint, anything creative!)

· an attractive final product that looks like you put time and effort into the presentation

When will I get all this done?

You will have time in class to work on these projects, in addition to your analysis paper. Please review the schedule below. 

March 26-30:  Introduction of projects, time to read in class, poetry

April 3, 5: Time to read in class, introduction to different genres, all works should be read by the beginning of next week

April 9: School Library, What is critical analysis?

April 11: IU Library
April 13: Draft of a few genres due, workshop in class
April 17 and 19: work on analysis papers in class, look at example papers, Works Cited requirements, draft of analysis paper due
April 23, 25: Time to work in class, workshop style, look at “unifying elements”

April 27: Multi-genre projects and analysis papers due

May 1, 3: Presentations

S.H. 3-p.2

Possible Genres

E-mail

Letter: personal, business, Persuasive, to the editor

Restaurant menu

Obituary

Phone conversation

IM conversation

Other dialogue 
Fairy tale

Postcard

Pro/con list

Ransom note

Recipe

Song lyrics

Poem

Fantasy

Science fiction

Greeting card

Memo

Outline

Comic strip

Collage

Western

Business card

Choose your own adventure

Editorial

Eulogy

Autobiography

Award certificate

Speech

Tabloid article

Romance

Travel poster

Wanted poster

Flashback

Top Ten List

Advertisement

Classified or personal ad

Scrapbook page

Resume

Application (i.e. for a job)

Memory

Newspaper article

Magazine article

Announcement
Assignment sheet

Book jacket
Business report/prospectus

Campaign speech
Character sketch
Case study

Clinical lab report

Critical analysis

Descriptive paragraph: or a Specific description of some sort

Diary or journal entry

Encyclopedia entry
Informative essay
Narrative essay
Persuasive essay
Grocery list or list of some other sort

Interview: real or imagined; however you must say which it is

Movie review
Personal commentary
Radio broadcast
Rhetorical analysis

Scientific lab report

Stream of consciousness
Travel journal

Schedule, things to do, or Future goals list

Scene from a play (include Stage directions)

Inner monologue representing internal conflicts

Short story

Adventure magazine story

Ghost story

Myth

Tall tale

Picture book

Biographical summary

Future news story

Information wheel

Time line, chain of events, Map with explanation and analysis

Textbook article

Talk show interview

Glossary or dictionary

How to or direction booklet

Travel brochure

Science article

Receipts, deeds, budgets, or other documents

Wedding or graduation invitation/announcement

Yearbook or school paper

Classroom discussion

Review for a movie, book, TV show

Board game

Comedy routine or parody

Tabloid article

Favorite inspirational quotation with journal entry

Video

PowerPoint presentation

Website

Grading 

Required # of genres: 14 points possible

Introduction: 10 points possible

Bibliography: 5 points possible

End notes: 10 points possible

Unifying element: 10 points

Analysis/higher level thinking evident: 20 points

Presentation: 16 points

Aesthetics: 5 points
Writing: 10 points

This project is worth 100 points.

Student Handout 4
Analysis Paper

This paper requires you to incorporate your ideas about the authors’ works, biographical information about the author, and critical analysis of the author into a coherent, tenable thesis that you support with your own ideas and ideas from your sources.  Your thesis should not be:  “The author’s life caused him/her to write about what he/she wrote about.” Think on a higher level!  We will be working on thesis statements in class.  Think: what unifying themes do I see in the works?  What similar characters can be found in the works?  What distinguishing literary elements, textual features, or style can be found in all the works?  
· also due April 27
· 5-7 pages
· MLA format
· Works Cited Page
· At least 2 biographical sources
· At least 3 critical sources
· No more than 2 sources from the internet
· Graded on scale below:
Ideas/content:  ______/25

Organization:  ______/15

Word Choice: ______/10

Sentence Fluency/Conventions: ______/10

Voice:  _______/10

Quotes:  _______/10

MLA format:  ________/10

Sources: _________/10

This paper is worth 100 points.
Feedback and Evaluation: Describe how you will determine the success of the lesson. For example, you might include a chance for students to self-assess or conduct student conferences. Discuss how you will evaluate the unit with a collaborative teacher. Include sample questions or discussion ideas. How will this information help you build an evidence-based program? (250-500 words)


Success in this unit will be measured in a variety of ways.  The grades themselves will give some indication of how well students succeeded. The hiring committee step in the résumé assignment will allow students to critique and assess each other’s work.  This will also be a time for informal comments about how successfully the project was carried out by the various students.  This also gives students a chance to learn from each other, not only in constructing the résumés but also facts about the various authors. 

In addition to the informal comments made in class Mrs. Thomas has a standing policy of having students write a brief paragraph or so summarizing their experiences after each class project. If Mrs. Mannix’s classes were to do this as well we would have complete student view of the unit as it played out in both classrooms. These evaluations can be used to hone the project for further use.  

Field Test. Try out some aspect of your project on at least three people. Although it would be best to try it in a "real classroom" or with a small group of students, you may just ask a teacher or peer to review the lesson.  Include evidence of this review such as photographs, student assignments, or email comments.


This project has not yet been used in a classroom setting, in this form.  Mrs. Thomas has used the multi-genre approach previously with great success. We hope to launch this plan in its entirety in the spring semester. Attached are transcripts of the e-mail reactions from the classroom teachers involved, as well as a colleague who was willing to give up a prep period to review it. 

“Brian, I think this project looks like it could be a great success.  I like the additions you made to the multi-genre format and think the resume process will really engage the kids.  This will be a good opportunity for collaboration and allow us to rely on our individual strengths.  My only observation is that we may have to tweak the timing.  Some of the projects may need more class-time than you have allotted.  Otherwise, I look forward to working with you on this. –Jessie” (e-mail from Jessie Thomas, English Teacher)

“Mr. Galm- I have looked over the unit plan you sent me regarding the American Authors unit.  It has been a few years since I have taught the Junior English curriculum. Some of my references are out of date and the library and on-line resources have changed.  I was beginning to worry about my time management to correct this before the spring semester. It was a pleasant surprise to have you offer this to me.  I approve of the overall plan and think it will succeed.  As the classroom teacher, I may need to make minor changes in terms of assessment and the schedule.  In all other regards, though, I think this proposal is acceptable and implements some newer educational theory into what you have referred to as a “dreaded” event.  Let me assure you that reading and grading several sections of poorly-constructed juvenile outpourings is also something to dread.  Segmenting the final product into three varieties will greatly reduce the teacher work load as well. Best wishes on this project.  –Mrs. Mannix” (e-mail from Alice Mannix, English teacher and Language Arts Department Chair)

“Mr. G. – I read your unit plan.  Gosh, I’m so glad not to be in school anymore!  You seem to have addressed all the things that I would expect to see in a topic like this.  The point you make about planning time is what struck a chord with me.  (Sorry! Can’t resist the musical puns).  The time involved in making a lesson that addresses multiple standards and is about the “process” as much as the product is challenging. If I were a student I would much prefer to do something creative like your C.V. assignment or the genre notebook.  Those are activities that might actually be fun, or at least as fun as educational stuff can be. I, too, remember the “dreaded” term papers.  This looks like a great alternative that has real educational merit and theory to support it.  Let me know how it goes. –Andrew” (email from Andrew Knaup, Choir teacher with English minor)

I also discussed this project with Seniors (who were Juniors last year) and some of my library assistants who are Juniors this year.  All of them seemed to think that my project would be interesting to do and still help them to learn the research skill they will need for collegiate success. The Seniors actually seemed a little irked that this year’s Juniors might avoid having to undergo the “dreaded” assignment and get to do something “fun” instead.   The Juniors were already kicking around fun ways to approach the résumé portion.  Just the idea of F. Scott Fitzgerald, Emily Dickinson, and Herman Melville in the same department meeting got us all laughing. 

Resources and References: Identify materials and resources used in your project including ideas from classmates, websites, articles, or other lessons. When possible, provide an annotation or discussion of how the item was used (250-1000 words)
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